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Preface

The Multilingual Practicol Training Guide is a compilation of basic facts and advises for the tea-
chers and trainers who work with second-generation immigrants. It was generated in an Europe-
an Union programme for lifelong learning and edited by principal researchers of the project. The
tabie of contents shows that the authors have thoughsfully systematised their material in order to
provide as much help is at all possible, and as much alertness as possible, to the sducators who
deal with this group of population. As the authors rightly point out in the introduction, lumping
peopie inte any groups is an arbitrary business that, at best, highlights but one aspect of human
social existence. This sensitivity for theeretical exactness as well as ethical concerns remains a
constant throughout the text, thus providing education for educators as well.
The first chapter, titled Migration theory and second generation migrants, brings a well-roun-
ded series of explanations of basic facts, concepts, both lega! and social theoretical, and practical
delingations of the problem at hand, namely migration and al its complicit phenomena; globa-
lisation, first and second generation of migrants, various perspectives on migration processes,
ete, Of special velue is the subchapter on legal and practical definitions of second-generation
migration in various EU countries. This chapter, like all the following ones, concludes with a
summary in the form of “assignments for adult educators and trainers™, and opens with a short
introduction.
The second chapter titled Theoretical perspectives on migration and second generation ni-
- gramts brings-a systematic survey of threse most current divergent perspectives on migration
processes: the network theory, assimilation theory and the trensnationalism prospective. This
chapter concludes the theoretical part of the guide: the following chapters address issues that
are both much more concrete and of immediate concern to any person who, in the capacity of
a trainer or an educator, deals with people whose parents were foreigners. Chapter three, titled
Jdentity construction of second generation migrants and gender approach, addresses (selfjun-
derstanding issues that may be especially troubling or seen as controversial by either second-
generation migrants or their social surroundings; gender issues are treated to begin with, The
fourth chapter entitied Prejudice, racism and second generation migrants addresses issues that
all migrants of first and second, and the following generations, may enconnter regardless of
gender and age: namely, racist prejudice and bigotry in its diverse and sometimes sublime forms.
Chapter five, titled Emotions in the everyday life of second generation migrants, in a sense
brings together the themes addressed in previous two chapters by shifting the perspective to the
experience of the individual. Many hypothetical and generalised situations are described and
as previously, iilustrated by individual testimonies that familiarise the reader with the scope of
problems and specific vulnerabilities that second-generation migrants and their parents, prforce
of circumstance, incorporate in their individual, family, transgenerational and social arenas.
All the said chapters bring, aside to comprehensive explanations, an abundance of instructive
materials and elucidating testimenies that an intercultural teacher should find of great help when
working with second-generation migrants. In summary, the guide in question is carefully prepa-
red, bound to raise awareness of intercultural realities, and a compilation of expert knowledge
made readily accessible to educatiors.
Dr. Irena Sumi
Insiitute of Multicultural and Jewish Studies
Eurapean Centre Maribor
Slovenia
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Preface

The volume Multilingual Practical Training Guide, edited by Alenka Janko Spreizer and Sii-
vana Greco focuses on disadvantaged second generation migrants and various social, cultural,
economical and other problems they face. The volume is an cutcome of an international research
project Bridge: Successful Pathways for the Second Generation of Migrants.

The volume on the one hand provides theoretical discussion on recent migrations in Europe and
their various consequences, and on the other hand represents excellent intercultural manual for
trainers and educators, whe work with migrants and their descendants in various fields. Throu-
ghout the past century and especially since 1980s Europe has witnessed profound changes insti-
gated by migration processes. Different types and forms of migration have had profound and la-
sting social, cultural and economic effects in Europe. In social sciences, migrants are primarily
assoctated with issues of demography, cconomy, social exclusion and discrimination, cultural
changes, assimilation and integration, transpational connections, multicuituralism etc. On the
contrary, descendants of migrants, or second generation migrants, receive less attention, and too
often various problems they face, are not thoroughly analysed, problematised and dealt with,
Initially, the authors of the volume stress that second generation migrants are not explored as a
uniferm group. It is in fact a rather problematic category, because it is not clearly and unifor-
mly defined and because actual individual examples and experiences often diverge from the
common understanding of the concept. However, this alse entails an important and sociajly
critical message: despite the fact that second generation migrants in Europe are not a uniform
group, their social, economic, educational and employment situations in different countries and
different contexts are often very similar, They are predominantly characterized by prejudices
and stereotypes, discrimination, social exclusion or even racism aimed at migrants as well as
their descendants. This message opens important issues of exclusionary politics and practices
of European multiculturalism, which allows different groups to coexist, but conversely also
promotes discrimination and ghettoisation of those perceived and/or labeiled culturally (too)
different form the majority.

Multilingual Practical Training Guide is a six-language volume, based on extensive anthropolo-
gical and sociological research among sccond generation migrants in different countries. It aims
to provide adult educators and trainers with theoretical and practical knowledge on defining and
understanding migration and life of second generation migraats, their identity construction, the
importance of the role of emotions, gender issues, prejudices and social exclusion they enco-
unter, and issues of entering labour market. Theoretical discussions in the volume is clear and
successtully complemented with practical pedagogical assignments. The trainig guide enables
people working with second generation migrants to better understand their situation, and help
them fight various forms and dimensions of racism they encounter in daily life and in labour
market ~ stigmarization, segregation, exclusion, institutional racism ete.

Dr. Jaka Repid,

Department of Ethnotogy and Cultural Anthropology
Faculty of Arts

University of Liubljana

Slovenia
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Description of the project Bridge

Bridge: Successful Patfrways for the Second Generation of Migrants’ i3 a Buropean project
roject number 502260-LLP-2009-1-TT-GRUNDTVIG-GMP) based on the cooperation of dif-
nt organisations in seven European countries, experienced in European cooperation and

r

fere
various kinds of European projects, Grundtvig included.
The seven organisations participating in the project consortium are:

Universita degli Studi di Milano, Facolta di Scienze Politiche, Italy (project prometer)
BEST Institut filir berufsbezogene Weiterbildung und Personaltraining GmbH, Austria

{coordinator}
Univerza na Primorskem, Fakulteta za humanisti¢re $tudije Koper, Slovenia

University of Glasgow, Faculty of Education, United Kingdom
CFL, Centrum fér Flexibelt Larande, Sderhamn, Sweden

ROC Nijmegen, Netherlands
WREDE ldeenmanagement & Projektbetreuung, Germany.

generation migrants (SGM) is similar throughout Europe: they may

The situation. of second
encounter cultural, linguistic and social difficulties, sometimes they have to face prejudices
and their self-esteem can suffer as a consequence. The main idea behind this project is to pre-

vent such situations of prejudice and seif-discrimination, particularly among young low skilled

second-generation migrants, when they are looking for a job.
The bridge between different cultures and a path towards social inclusion is what the partner-

ship seeks to develop for teachers and trainers of second generation migrants. The partner-

ship produced materials which should be useful to both teachers/trainers and second generation

migrants who are leoking for a job and want to improve their self-esteem and communication

skills.

What do we understand by “second generation migrants™? The definition is coniroversial and is
therefore an important part of the Multilingual Practical Training Guide for adult educators and
their trainers; additionally, within the project there is a handbook for autobicgraphical pedagogi-
cal approaches with a theoretical background and practical suggesticns on how teachers, train-

ers and guidance counsellors can apply the autobiographical approach to support second genera-~
tion migrants. This handbeok includes explanations of the term “second generation migrants’
and focuses on the main results of the training course and the pilot test, which were developed
during the life of the project. It is hoped the multilingual practicai training guide can be adopted

in all Furope by anyone interssted in aduit education for SGM.

Project nurber: FO2360-LLP-2009- [ T-GRUNDTVIG-GMP 11




The main BRIDGE products are:

— 4 20-hour training course based on intercultural competences and on autobiographicai

narratives for teachers/trainers in adult educarion whose learners are second-generation

migrants. The course was organised by all project partners in their countries during the
project lifetime to improve the educators’ social culturat competences and teaching ap-
proaches towards the above mentioned target group

- a l6-hour training course for second-generation migrants already earried out during the

project lifetime in Austria, Germany, the Netherlands and Sweden
a CD-ROM with policy recommendations on improving the quality of adult education
for SGMs

the Report Handbook on 4 wiohiographical Pedagogical Approache

s for working with
Second Generation Migrants

and this document, the Multilingual Practical Training Guide, for teachersftrainers in
adult education whose learners are second generation migrants.

More about the project, the products and other BRIDGE outcomes can be found at the project
website: httb://www.bridcreEQ,eu/_
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Introduetion
(by Karin Krenika)

The Mudrilinguad Practical fraining Guide describes and analyses the group of people for whom
the term ‘athe second generation of migrants” (SGM is used. The guide brings msight into the
second generation migrants in Europe with particular attention paid to seven Furopean coun-
tries - Italy, Austria, United Kingdom, Slovenia, Sweden, the Netherlands and Germany. These
topics explain why this concept is relevant in humanities, social sciences, pedagogy and adult
educaticn. The content of this training guide is based on the mere recent sociological and an-
thropological literature and on the main results of qualitative research with second generation
migrants carried out by the European partnership of the BRIDGE project. This qualitative re-
search was based on 40 narrative interviews with second generation migrants across the part-
ner European countries during the period Gctober 2009 until January 2010.

After an initial discussion of the definition of the term SGM and a more general description of
second generation migrants in Europe, some particular topics will be discussed. Discussions
will draw on the main results of the qualitative research done By the project partmers to hope-
fully previde a more in-depth understanding of the life storieg of second generation migrants
in different countries and the opportunities and major obstacies they éncounter when entering
the labour market. These special topics which this guide for training courses preposes are the
foliowing:

~ Migration theory and Second Generation Migrants, This section will review what
the literature shows has been understood by the terms ‘migrants’ and “second generation
migrants’,

~  Theoretical perspectives on migration and Second Generation Migrants. This sec-
tion will briefly discuss the major sociological theories explaining the phenomenon of
first and second generation migrants,

= Identity construction of Second Generation Migrants; a gender approack. This sec-
tion will taik about the identity construction of second generation migrants and the role
played by their different cultural backgrounds (the country of origin of their parents and
that of the country in which they live). Gender differences will be highlighted.

— Prejudice, racism and Second Generation Migrants, This section will discuss and
explain the different forms of ethnic prejudices and racism which second generation im-
migrants are faced with during their daily life and the Impact it has on their self-esteem.

— Emotions in the everyday life of Second Generation Migrants. This section will dis-
cuss emotions and how important they are in the daily life of second generation migrants
and how an autobicgraphical pedagogical approach can help provide second generation
migrants with emotional support,
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':_Migr:;tion theory and Second Generation Migrants
(by Alenka J Spreizer)

- ‘Introduction

Social scientist in the USA started to discuss about the new second generation immigrants in th
) . grants in the
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. ) 1 1 ; N i )
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Theoretical perspectives on migration and
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What is migration theory?

Migration in recent theorstical perspective s is conceptualised within the context of profound
shiitts in global economy and society. The political dimension of migration is taken into account
on the one side, and movements of people which are stimulated by ecological disasters and wars
are taken into consideration. A broader conception of migration which understands migration
fiows as a phenomena, whose flows flow in different directions (multivectoral phenomena), and
as a process of flux and flow, also analyzes changes that are stimulated by the individual, relative

autonomy of culture or identity of migrant tiot subordinate to external categories.’

[n migration theory the twentieth century has been discussed as an age of migration.® Migra-

tion theory is a broad field of knowledge approached from most social sciences and humanities.

Semebody noted as a problem the fact that social scientist do not approach this study from
a shared paradigm.* Anthropologist Caroline Brettell and historian James Hollifield tried to
gather scholars to start a crogs-disciplinary conversation about the issue of migration theory and
to provide a framework for a discussion.® While some social scientists approach the field from
2 top-down macro approach. and focused on immigration policy or market forces, many histo-
rians started from bottom-up perspective and described individual experiences of migration of
people who moved to a host country left their country of origin Migration could be defined as a
field of interdisciplinary knowledge or as a multidisciplinary disciptine in theory and methodol-
ogv. There are many theoretical disciplines which approach to migration and migrants.

Globalisation, different forms of movement and secial change

Sociologist Papastergiadis define migration as a global phenomenon:
‘Migration ... surrounds and pervades ail aspects of contemporary society ... The mod-
ern world is in a state of flux and turbulence. it is a system in which the circulation of

people, resources and information follows multiple parts™

In contemporary global world the route of movement of people, things and information is not
stable and migration should be understood in a broader sense. Instead of trying to give historical
explanations for migration or sociclogical analysis of specific causes for migration, sociclogist

2 Papastergiadis. N (2000}, The Tarfudence of Migrartan. Clobalization, deierritoriedizarion and ivhridicy. Cambridge: Polity

Press. p. 23,
3 Castclg S, und M. 1 Miller {eds.) (2003). Ve tee of Misrarion: Interaationa! Popwdetion wovements i e Yodern World
tEiird Fafition. Basingstoke: Palgrave-Macmillan,
4 Brettell. C. and J. H, Holliield {eds.) (2000, Aigrgrion Theory: {altking Jeross Disciptine. London, New York: Roatledge.
Massey. p. 2.
Brettell, C. and J. H. Hollifield teds.) 2000). Migrarion Theorv: Tutking dcross Discipfine London, New York: Routledge. p. 2.

6 Papastegriadis. N (20000, The Tiwhulence of Migration. filfurlization, detveritorializotion wud fivhridic. Cambridge: Polity

n

Press.p. L.
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L. Historical patterns of migration in the time of

the transatlantic slave and colonialism; in

this time migration was predominantly forced and coercive, and was possible when the

tall ship was invenred,

International lahour migration or a second phase of migration in Western Europe; within
this phase there was first the process of industrialisation and depeasantization af the

west, when peasants maved to the cities and they did not always stay there; and second,
the colonization and industrialization of the New World.

953

Chain migration was a movement to foreign places also to a New

mainly by the suggestions of the migrants’ own kin, which often le

of migrants® communities, who created sociai networks and who offered 2 working op-
portunity to newcomers. This was possible when the steamship was invented, when the
travel became quicker and more secure. ’

World, motivated
d to the formation

Post-Second World War migration period with ex

pansion of the industrialization. This
phase is connecte

d with the trend when employers need supplement national
sources, and when the flow of people changes direction to the reverse flow

Ism: newcomers were migrants from the peripheral spaces of the (former) ¢

labour re-
of colonial-

olonies.”

Who are we talking about: defining the ‘second generation migrant’?

Technically, scholars connect Second Generatio

n Migrants with the Pose-Second World War
immigration.

SGM attracted the interest of scholars when they noticed, for
are, according to the censuses quite numerous group: by the 1980, 19 perce
children in the household in the USA were SGM.¢
immigrants’ were those people who were definad a
eign born parent or children born abroad who came
generation migrants attracted the altention because
second generation migrants adaptation, wt

example, that they
nt of the dependent
According to them, the secend generation
5 "native born children with at least one for-
to the United States hefore age 12°.° Second
sociologists noted a different pattern of the
hich differed from their parents’ and from pre-WwW

7 Papastergiadis, N, 000V, The Turbufence
Press, pp. 23-30,

§  Portes, A, and M, Zhou (1993). 'The New Second Generation: Segmented Assimilation and its Variants
Youth', femafs af e nierican Acaddermy of Poditicol ind Savic Sciences, Vol, 530,

Y Partes. A. and M. Zhou 11993), *The New Second Generation:
Youth', faweals afihe fimerice Avadenn nf b

nf M ligration. Cilohalization, deterritarializarion amd Ivbridin. Cambridge: Polity

post-1965 Tmmigrant
PR. 74-96. The quotation refers to page 73.
Segmented Assimilation and its Varjants post-

1963 fmmigranr
afitival aind Soctat Scienees, Vol 330, pp. 74-96. The quatation

efers o page 73,
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adaptation process of adaptation.

Migrants: first and second

- -d Q (o a [ANs) CTICYCIO ed e co Cepi Oj the first genera-
Acco 1‘1 e to the Il hﬂe dl ion 1i€s an I hne TICY p as, h it = a;
1 1 i i nmigrant to a countr Y aﬂd t}le v ldI on Of
2 Y DE e e3C ibe at the same ime a g .
t'}_() i rant ma us d to d 3
ara )} ts ﬁ} st iﬂ a famlly l‘lne to be bDin 13 a new COLllltl’y. [ he term Secwf)lld Ze elatloyl
I']i T parents, - .
T iorants .S thus ubiOLlS. ()ne ()f the maill puzzhnz thlllgs 185 a fa(:t that t} € SC]l are a.CVtuaﬂ ‘
. 3 (i . . ition was perc j
5t g € atiOﬂ \thO came m Cl’llldhood V’Vlth their paren[s. The deﬁﬂlt W . 61]‘3 as
a :en I ) . )
P]' olema .C. 3 l'lal as lt i8 difﬁcuh to deﬁne [he ﬁlst generation . [he pl()ble 1 Of thls dubious
Je ‘ Y i h i arents ¢ uld !.)e ac 1311}‘
1 C d A C e into C 31} lth their P
i i hO ame 1 a new countr W (54 O
ion 18 tha hll TEI ¥ . ‘ .
d as {'he ﬁrgt gent‘,l’ﬂti()n but in the SUC]OIOEICHI thEOL Y Ofmlgratl()ﬂ the\r‘ are ()f fen defilled
deﬁﬂe 3

as ‘second generation’,

: 1)
The meaning of ‘generation

-ation labelling is complicated also due to the reason thaitt migrant gene-rahons (riniion:; E;
ot the g iogical senerations of a family: A family with two parents an i
e e et Zgas ﬁ;st generation migrants — all persons were born arfd soc1‘a 1zed
e o dEﬁneb t on the loevel of kinship they are genealogically corme:‘cted as first E-rid
S C'Oumry’d {110 rents would have another child in a new country, this nv.awb'orn chi
- g;neratlcl)lr;ninc;nfi;red as second generation migrant, while on the other it will belong
will, on the one R

to the generation of his or her siblings.

Definition in accordance to the place of birth

b Y
Rulllbaut dec I i 13 SGC()nd Generations aIld analyscs t]le
Onstlubﬁed he term Ilﬂmlgfa EI 15t a Ll
Meaning and dEﬁﬂlthn Of the SGM. uSEd by USA SLhO]aIS. Ihe term SGNI can defille fOIElgn
bort Chlldle Of lmm]grants al‘ld USA born ChlldlEH \Nlth at least one lmmlgan[ t pareﬁ[ AS
n
fOlelgH b()Iﬂ Chlldfen of imumigrants’, thOSE arc dEﬁHLd Wh() had lmlmgl‘ah?d to SA befOle t]Gle
age _,;, Ihe < 101C1E 1- =S n . rm L2
= B f IDH bOlﬂ Chlldrell are alSO de[iIIEd as the 5 generation or 1.5G Ihe te
l;fEIS to {)EOPIE who came o "new Countly bef()le or dullllg thell teens Emd th‘Sy WETE allead)f
c ude < QCce 0Ol 30C al satio thel ome ¢ }4 10 T =
i d Eh pr 88 fS 1 ion 1m h ounty: Iht‘,y continue w t t] € 50C allzﬂ
st m

migrant € ations — edia a Free encyclopedia. hitp/en wikipediaorg/w kiflmmigr eneratio ached
P ni_goe! ions {appro:
W l\lp f fieycle Nl L o] pdi Slmmigra
10 Immigrant Generatiol i (3] ¢
22.7. 2010

et maer 0l . ~f-fi-tr =L 1
] J ) PLGRONDTVRG-0 AT g
Project i 2260-0,1.0-2009- 1-1T-Ci 1%



tion and assimilation Brocess ina ‘new’ or in a ‘host’ country.
The erucial thing for the SGM is, that the
the chosen as a ‘new’ country,
the term SGM is technicall

¥ are born and socialized in the country, which wag
as a target of migration for their parents.’” According to Rumbaut
¥ an oxXymoron, in as much as persons born in one coy

niry cannot
simultanecusly also immigrants o the same couniry.

Definition in relationship to life stages

Some scholars take into account relationship to life Stages at the time of arrival into a new coutn-
iry. Life stages seem Important since scholars pery

to have available data on the nativity of parents; i
Then it is important 1o have avai

the first generation and SGM is i
ferent ethnic groups of immigrants, different age groups (or
adaptations into the ‘new’ or *host” country.

Scholars elaborated in details some more coneepts, such as ‘half
generation native born’; *the foreign-born’ and ‘US-born’;
eration’ and *filial first® and “filial second’ generation. Th
tailed elaboration of these SGM concept they may consult

second generation’, “second
they differentiate also ‘parental gen-
05¢ Who are interested in a more de-
a website of the BRIDGE project.

Definition of SGM within some European countries

mainly in the 1990s. Maurice Crui and Hans Vermeulen explained that structura] integration

has become more difficyit iz the present and as a consequence of globalisation, the “children

of immigrant’ are legs likely to assimilate. ™2 Until recently, there have been g few International

1T Rumbayt, R. {2008}, “Ages, Lite Stages. and Generational Cohorts: Decomposing the Im
in the United States’, in A. Portes and J, DeWind (eds.), Ke
MNew York Oxford: Berghahn Bogks., p. 347

12 Crul. M., and H. Vermeulen {2003). *The Second Generation in Eurepe’, fise
Future of the Second Generation: The Integration of M
Migration Studies of New York, Ing.

migrant First and Second Generations
tiinking Veration: New Thearetive! ang Empiricet Perspectives,
rrationad Migrarion Review., Vol. 37, No. 4, The
igrant Youth in $ix European Countries. Pp. 965-986. The Center for

20

Profect mumboy .5()2.?64’]—ﬂ'./.f'Jl’h’ﬁ‘)J—/]’l(i.’é! NPV

orts o One of the topics, which raise the interest of
at ts focusing on SGM in Europe. On T the t PICS, hi '
compar ve rep ! ‘ . . o 1
cholars, is the comparison of integration process of IMmigrants in erent curopean
L 5 t diff t B
European s

| H . 1 -
: M is n Wld ly uS(‘)d 21Tt g 5
1 i i Eur pean he < O e YNEST 8¢ E] a
i 1C ﬁl 1o note that in some 2 1 ST 3
s C O

W, - 0 ing.
d that some researchers warned on the danger of labelling
and o

5 SIRGRUNDTVIG-GAP
Project member: SU22060-10.0-2000- (-1 RE B

21




Assignments for adult educators and trainers

What is knovn abour migration and migrants? Description of the activity for adult educators

After the initial theoretical

the explanation of some definitions by US scholar

their knowledge of SGM.

Teacher should provide some initial questions, such as:
—  What is known about migration and migrants in our county?
— Are you aware of any difference between first
= How do you understand the difference?

The participants should 8etmaterials for jotting down the results of the dise

make a poster. Teachers may then continue with the theoretical explanation or help participants

reflect on the given thecretical explanation in comparison with their own knowledge.
—  What kind of life (and/or teachi
grants?

and second generation migrants?

ussion er they should

ng) experiences do you have with migration and mi-

= Do vou know somebody who is known or who represents him/herself asa SGM?
— Do you know somebody who may be labelled SGM?

This assignment may need more guidance if the groups are beginners. In this case educators/

trainers may help participants with some suggestions. Thisg activity may help reflecting on the
term and basic knowledge about migrants,

Duration: approximately 10 -20 minutes,

22 Project mmpber FOZ260-L.L P20 I-EGRUNDTT G e
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RL (cd el & &

for qdult educators and frainers
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Reflection on question of Fiow do second

generalion migrants repre
tion of the activity

sent themselvey descrip-

Teachers show some video clips of musicians (rap singers, hip-hop singers and other musiciang
of different styles of music) to her/his participa

ond geuneration migrants represent themselves?

generation migrants They

anguages. The topics of the video should explain the
representation of migrants in Europe.

Afrer participants looked at the video clip, teachers iny
tion of how the chosen musicians represent themse
of the musicians, Try to find texts of different style
sic) about the migrant identity, or differeqt cul
discuss topics such ag appreciating cultyral di
ethnic stereorypes, addressing the important
ish their culturai background or are their origi

they have anything to say about stereotypes?
another message?

ite them to start a discussion on the ques-
Ives. Invite studens 1o discuss the bicgraphy
§ of music (such ag rap songs or hip- hop my-
tural backgrounds or way of life, Invite people to
fference or criticizing it, and reflecting on gender
message about co-existence ete. Do people cher-
s and identity a subject of parody and irony? Do
How do they deal with criticism? Or do they have

Based on video and lyrics from popular culture and th
tures from the websites of musicians, aduj
o the representation and the image of the
sents migrants in the visual malerial, the use of language, dress and outfir, Discuss in groups
what kind of messages the sengs communicate

down their opinion,

¢ internet, YouTube ete. and also on pie-
t educators and trainers should encourage reflection

7 Invite adult educators and trainers to write

This assignment is generally appreciated amon

periences. This activity may help deepen refle
migrants. Additiona]]

g different groups with different levels of ex-

ction on the term SGM and knowledge of the
Y it may deepen people’s awareness of t
ground. Adulr educators may develop and adapt this activi
ticipants with migrant backgrounds. The assignment could b
Part concerning the definitions of terms,

heir own ethnic and cultura] dack-
ty to the different groups of par-
e introduced during the theoretical

Duration: 20-30 minutes.
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The Migration Network Theory

igrati k theory has its roots in Ravenstein in the 19™ century who underl%ned thi
ot i ) t'J n chain in order to understand the migration process. He- pom?ed 01.}
imporm};nce ('thziZ::;grrlztlfhe single individual alone but the social networks in which migrants
that *who migr
. dedness was first developed by Karl Polanyi’'s Great ﬂ'an.sforma!f.on and
s ; Ii erican economic sociologist Mark Granovetter in 1973 with Th{e
o re‘formulated k')y 1 eThen::oncept affirms that the social relations that each person has are
oo Tzes-' cial networks. These social networks produce trust among the peo-
e (embeddeg) . Zthorks and they create relations in which many different resource-s
ple Wh(; a;iep; lsf.lcoii ;sei:ilefol'lnation. obligations, duties, economic resources. These resources are
are exchang s
e Cauec'] o C?pimi migrants’ social networls makes it clear that the migratio:? process
Heﬂcej 'fO[C usmisitf:[;tozrfly anbeconomic process as hypothesized by the nlew econ;)m;cslab;?;
is .a soc.m TOCthe; words, migration is not only determined by tﬁe economic laws 0‘ .Suf}]f )iriCh
mlgrattim-f \l:lv;jrk More precisely, migration is not only determined by employers in the
demand o . f

3 Faist, T (1997 1cial-meso [eve T, Has ar rochmann. K as and T. Fal Tefermatfonal Migration
level’, in mmar, G, Bro n . Tamas . Faist (sds. s
T 3. *The eruck 5 . ' . ‘ ‘
nmiohi ( ernd Devefopmen. hadtild AL‘!;)/{H(H v Perspeciives. Oxdo (:{g{S . ) .
famnakifiny ane o ; ! :3 i‘jn(i B{ : o
4 Granovetter, b, S, (1973}, *The Strenght of Weak Ties'. -lmi 4 uriz SOCTE Vol. 78. Jssue b PP, 1360-1330

] mbrosin 2008 wleltee afohalizzazion xfteder doffe mrigrd=iont FHCFIIZIGRLNT ana; i} Malino, p. 17
ferhel, aare, Lo sfida dell e I uzionoli. Bolo B B
1 HIZZe r § a
A 0 M. { 3L it I
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Henge, being a member of a network enables
Moreover, zecording to Alejandro Portes, this ca
tutes social capital. *This means that social ca
Itexist in, and is drawn Jrom, that person
In addition, ence migrants arrive in the co
them with different forms of social capital.”

country of destination who are tied together in networks.
According to migration network theory, migrants do n

grate. Migration is a process that both depends on and
As Alejandro Portes has underlined “networks net onl
they permit stronger contact in the furure between co

thanks to remittances, to some travel back to the cog
M

Ot migrate individually but networlcs mi-
creates social networks.
Y help the arrival of other Immigrants byt

uniry of origin and country of destination
niry of origin’ 16 , '

igrant networks constitute a complex supra-netwaorik of migrants, second generation migrants

information about how te leave the country,

information about which documents are needed to leave the country,
information about where to 80 once he/she arrives in the country of destination,
information and support in finding a job in the county of destination etc,

‘individuals to command scarce resources’,”
pacity to mobilize resources on demand consti-
pital is not a property of the individual, but rather
58 weh of relationships’ s

untry of destination, these migrants’ netwaorks SUppPOort

More precisely, these migrant networks aim to:

14
17

26

L facilitate the socialization of the migrant culruy

‘e Indeed, when migranis meet togeth-

Pories, A. (1995) ted.). Ve Eeonomic Seselolug of hmniyrations, New York: Russel Sage Foundation,
Portes. A.11998), *Social Capitai: Its Origins and Appiications in Modern Sociology,
1-24,

Portes. A, (1993), Social Capital: Tts Grigins and Applications in Modern Sociology
i-24.

et Review nf Sovivfuey, Vol 24, pp.

s Al Review of Socinfugy. Vol 24, po.
Fortes, A. and J. Sensenbrenner (199

3). "Embeddedness and Im migration; No
tion, the dme

rivan Jourmd of Socinfogr. Vol. 98, Na. 6. pp. 1320-1350.
Socialization is a term used by socivlogists. sacin
the process of mheriting norms, customs ard | jes.
tor participating within
traditions, social rofes, s
attained’ (Wikipedia).

@3 on the Seeinl determinants of Economic Ac-

ith the skills and hahits necessary
ality of shared novms, custems, values,
which social and cultural contiruity are

their own society: a society itseif i

formed through plur:
ymbals and langy

ages. Socialization is thus “the means by

lrefect ntmher: 51‘)3_%0—.’.1‘_I’—j’f)f}‘)ff-;’}"—(il(’! NG

i g igin: they re-affirm their
ks to these networks, they reinforce their culture of origin: they
er thanks to » 1) c
norms, vatues, habits, behaviours and ’[I‘a(.jl’EIOIlS,l st o v sociel and e
- reciprocity, Migrants have to :
t changes based on recip g dapt . e
. gt These changes are possible thanks to the relationships with ot
e ° i sorks provide them
e k based on the principle of reciprocity: for examples, the netwo ;; e e
work ba ple ]
o different kinds of information about everyday life in the count h -
e i i i -ation into that society,
o health care, school and so on) which facilitates integration into N
e oo idar: in. order riendship,
(W'OIZE - bounded solidarity — group selidarity — in order to strengthen
o i naintai tact with common origins ete.,
i 1 i relatives, maintain conta - -
ationship between re ; 7 et e
' re% fi the trust in the migration process despite many obstacles a
4. reinforce
to problems of language, culture or bureauc;acyk)l. T
i y s 2 crucial role for the supp g -
migrant networks play a . ! ‘ foons g e
- Caszs gthnic economy. Indeed, many migrants find their first jobs t:: o
e . i i clothes shops, in -
e d enterprises started by other migrants: ethnic restaurants, lcl:» t p o
e " 1 As we will see in the next sec
icati ices {internet poinfs). :
i o communication servi . - . et secon e
iy jes also represent a successful point of entrance into the labou
ethnic economies

veneration mi_grants.

Assimilation theory

£ ass atg cory ar d ts recent y e Sed f()[nl llﬂt 9] tly O ﬂdd]ess hO\v mMigr £s and
l tion h p{sqy) cenl l v i n arn
sSeCh. d generatio ants, once the arrive the countr Of destl[lai O infegrate of ShDu d
= g ? ¥ ! ¥ ] =
ina iropean context the concept O}’ tegration 18 muCh more Often USEd than that Of aSS]mIla'
OT p f mtegrail
E n X h )
E)al’t 1 fly n Fl n [)haSISEb‘ the 30C10-€CONOMIC dlIneI]SlOIl of the so lal lIlCluSlO[l
tion . icula 1 ance Item
?ly C as < CO Cep [8) aSSyl ation, a OduCt Of America 1 h 19; DS Wit t] € Chl(:ag()
f lati pl n the
OItr: N 1 a
SChOOl N IEfﬂIS to the Cultuial dlIIIEHSlon Of 11’1011.1810[1 and more pIECISely to tl]E sha ilg of the
g2 5 p N 19T =
l 3 IS, lu 3 C g \
SEImne ian age, nor. values and customs wi ‘,[ as 18 Dercerve TITY ants shouls (=
1\/ =] p
nalize ]gl’ﬂl’ltS ShOll d assimilate into these cultura bac < 7TO11]]dS in or ier 10 become ositive
O a‘ a linea - gramnts assim 1 h new so0cCi 1 X,
A aflo S Ur deIStO d S r pl()CeSS nigrants a lia 5] to the ne ocial condext
SSlmll .
(=3 2 Y El ]LIES a[ld nOTIS Of thg native pcpula“ons
lnternallZl]lg the cognitive PEICGPUOHS hfe st ]BS a

3 22
becoming more and more “similar’ to the natives.

. . o e
A ini i sY, Formazione imtercifiird
}, *lntegrazione & multiculturalismo’, in Santerini. M. And P, l{e%gm (eds}, i+
ini. M. (2007}, *Integr I <t refers 1o page, 71 -
A p -mh.r()Sml- M ( Milano: Un?coplh pp. 70-98. The quotation in tl?e IE'\F refe ,,.mp,-,-,,,mﬁ_ pologn. i Mafino. p. 152
A, H.Z 08} E'. witre glohalizsazione, Lo sfida delle migrazions imerio: ¢
22 Ambresini, M. (2008) [ n'ulrra g -
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Muain critigues

The concept of assimilation was theorized for the first time in
ologists of the so-called *Chicago School’, Robert Park
1966), They studied the migration process in the ¢it
on urbanization: For these scholars assimilation is:
which persons and groups acquire the memories, se
groups and, by sharing their experience and his
cultural life’, >

the 1920s by twe important 50¢j-
(1864-1944) and Ernest Burgess (1986.
v of Chicago and its main conseqguences
‘a process of interpenetration: and fusion in
niiments, and attitudes of other persons and
tory, are incorporated with them in a common

From this fist formulation the assimiiation theory has devel

oped in a normative, theoretical per-
spective,

If migrants want to integrate successfully into the country of destination, they really ‘should’
similate the language, norms, values and habits of the indiv
Moreover, the quicker the migrants lose th
distinguish them from the native popul

as-
iduals of the country of destination,
eir cultural values, norms and social practices which
ation, the faster they will be accepted by the native popu-
lation and experience an upward mobility into society. ™

Migrants have the duty to assimilate
themselves as quick]

¥ as possible for their well-being and for the 2ood of the whole host society.
Indeed, cultural assimilation, in particular, has been seen as‘a precondition for integration
the Tabour market and for further advancement into social stratification.

Moreover, in recent vears assimilation
started with

into

theorists™ have also stated that the asstmilation process
the first generation of migrants wili finish with the second generation of migrants,
who wiil be completely assimilated into the host countr
destination very young or were even born in that counr
and habits guarantees a suceessful integration in
This theory was criticised during

Yy since they arrived in the country of
v. This assimilation of the norms, values
the mainstream society.

the 1990s. One critique concerned the underlying assumption
has an essential identity and homogencus culture very different
from those of migrants. In addition, the risk of emphasizing the cul

tives and migrants as being not compatible could lead to a new for
Another critique concerned the unequal integration of migranis:
to enter into the labour market

that the “native popuiation”

tural differences between na-
m of racism {cultural racismj},?’

it is natural that migrants have
in the last leval of the social aierarchy. Only if they assimilate

=
[ETO

Park. R.E. and E. Burguess 924, hatrncuetion o the Scienee

of Suclolugy. Chicago: The University of Chicago, p. 735
Ambrosini, M. (2008}, Lol glohaliz

Sl Lo sfida delfe migrazions interiazionali. Bologna: il NMuline, p. 183,
Ambrosini, M. (2008), Un'ubtra globalizzazione, L sfiv detle mgrazioni imernazionels, Bologna: if Mulino, p. 182,
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Practical Assignments for adalt educatars and traineps

Transmigrants and their aciivities. description of the activities for adult edication teachers

The alm of thig assignment is to Encourage course Dbarticipamts to consider what it m

transmigrant” according to concept of transnationaligm,

First, the teacher invites the course particip
chairperson, Second, the teacher explains ve
who is nat ‘uprooted from tiis/her country of arigin, as is the cage with assim
someocne who becomes firmly rooted in his/h
her homeland.»

These linkages with the komeland are
levels: €conomic, pol

ants to form groups of 3-4 peopl
ry briefly

itical and socio-culryral
The teacher asks his/mer OUrse participants: what are these activities?
Third, the course participants discuss th
down their answers, Fourth, the te
the rest of the course participants.
the teacher will provide additiona]
migrants and secong

€ questions in their groups and their chairperson hoteg
acher invites each chairperson to share his/her answers with
If the course participants have not guessed ali
informati_on {see table | -
generation migrants are invo

the activities,
Transnational activities in which
Ived at different levels).

Duration: approXimately 45 minytes,

—
33 Glick Schiller, N., Basch, L. an,

d C. Szanton Blanc 1995y, *From Imm farant 1o Transm]gm
tion’, Aatlropotogival Querie

nt: Theorizing Transnational Miara-
v Vol 68, No. | Uanuary}. pp. 43-63.
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Hentity construction of Second Generation Migrants: a gender approach
{by Eva Brajkovié)*

Introduction

In this chapter we will discuss the aspects of gender formation and the construction of gender
differences in various cultures such as gender and the division of labor, gender and the division
of private and public space and gender regarding dominance and submission. Then we will lock
into some general research findings on gender and migration on a global scale and on gender and
second generation migrants in the context of the European labor market. We will give examples
of different conceprualizations of gender differences in practice and provide advice and instruc-
tions on how to gather information on this tapic from the people invelved to better understand
their views and avoid prejudice. This should be an important note to trainers and teachers of
SGM because only considering these variations in perceptions and understanding of gender dif-
ferences they will be abie to fully apprehend, educate and thus help their target group.

Theory an Gender

(Gender is one of the universal criteria for human social differentiation and an enormously im-
portant factor in the construction of the identity. Following the definition provided by the Inter-
national Organization for Migration (HOM) gender identity is an outcome of the circumstances
m which women and men live, including economic, cultural, historical, ideological, and reli-
gious factors.* This definition clearly states that gender is not something natural or God-given?
but refers to socially constructed differences between the sexes and to the socizl relationships
belween women and men. These differences berween the sexes are shaped over the history of
social relations and change over time and across cultures. There are two fundamentally different
ways of regarding gender differences:

There are certain biological differences between men and women which are referred to
as sex differences,

In practice gender differences are codified and institutionalized socially and culturally:
for this aspect the term gender is used

All human societies conceptualize differences between men and women, and all consider such
differences to be important in certain regards. However there are important variations in the
ways relationships between men and women are worked out and therefore it is difficult to gen-

—
34 This text was inaitially written by Eva Brajkovié and then shortened and edited by Alenka Janke Spreizer,
35 lnternational Organisation for Migration. hittp:/fwww.iont.cly accessed 28, 7. 2010,

36 Look aiso (n Eriksen. T. M, (2001). Swralt Places. Large bswes. 1 Tatroduction to Social g ¢ larad Anthrapolosy. Londoen:
Plutoe Press,

34 Prafect mumber: S02260-L1 020001110 RENDT 6000

e about zender. Gender can thus best be studied {and understood) as a relationsh_ip — men
e Ou’ g’ lation to women and vice versa — and this relationship is conceived differently
o L'ieﬁmd' N r? ?iels 37 One of the main focuses of comparative research of gender differences
h'l dlff{ler'emosl;(())cf soc'iology. cultural studies etc)) has for a long time been the relative powerless-
E:Szrz;élofllegiily unive;sal subjugation of women, forming the b.asis of de‘ba;te b;)th nu;rfa:;);
of and against Western notions of dr’scrfm."nation' and power. In thl.s-regald ?t 1::;6 e;a , i@ﬂt
that. although women in many societies are deprived of formal political powher, " yc nc}e t,s "
considerable power domestically and indirectly. It has al-so ?eeg s?ggested that le 0 triauv
sesearchers (anthropologists and others) dealing with dlSC.I‘ImIHaUOH may be e-t hnocen ‘ ec‘-
biased. Even if women in traditional Middle Eastern societies seem wvfroim 2 jﬁmopeal"l ger z I
tive — discriminated against and powerless, they may perceive their S'ltl.laUOl.l Othmwf;; - ri
our interviews with second generation migrants we have had opp(Ithumty- to. 11s;e.r1 ttc; 1f01e1;:-
testimonies providing evidence for this presumption. Examples will be provided in the

ing chapters.
Gender in the division of laboy and the private versus the public

Even in sccieties with simple division of labar and little occupational spe.cialization,fwomen:
work is distinguished from men’s work. Generally speaking t%’le most typical cases o (;011-111'1 r
nities, where a division of labor based on gender is the most important, are hunter-gatherer o
o] ~q '65.39 A

le ?;;23% rsr?;fz{lominated socleties men tell stories of an original matriar‘chal sc;tcufl f;::; \;iiﬁ
‘everything wernt wrong’, before it was eventuaily transformed by a mytl"uca} c:uCI -u1a rt.ienate
myths may be considered an important aspect of ideclogy: j[ogether w1.tk.1 the' 1spr0‘potif o
emphasis put on hunting as a means of livelihood, they contribute to leg%hmaﬁng (c)r_]ust hey a;,e
male supremacy.* Although women may carry out as‘rnuch o.r more w.or# t Zn :n:;l;n 13;1 .
nearly universally responsible for domestic work — child realrmg, c.ookmg an ;: e ! j. Some,
on the contrary, tend to be responsible for the household dealings with the ou.ts1 le WO; “.Jomen
anthropologists, Eriksen reports, have seen a principal CaLIISE of thjc .subord.mano.nOo - am;
altimately rooted in biology, due to women's lack of physical mebility during pregnancy

3 (] G AL, oy dxsaes. i fntradn gt Soctol and Culraral Antlropelogry, Lendon: Pluto Press,
7 Erik H. 2000, Smalf Pl ¥ I exclireiio 5 ! £ Cul { /i (el log) G P
riksen, L. 5 B P

TIKSEN. U LU A Biis el cid Cieltural o3 Y ¥ Q Fress.
E ll\ H. 2 Y, Nenteadl Ples fetirwe sstees, A Introduction (o Soc if caned Curftirend ctiethie {JHIUL . London: Plu
b o ) . 1 Pluto P

- R . - N -

39 One must keep in mind at this potnt that humanity has consisted exclusively of huniers and gatherers for t’i’le gru!ulc: pa(t( 0!5

) stence. Erik: H. (2001). Smadl Pluces. Large fssues. oIn furodhucsion o Socid and Cufired Aathropology. Londor
existence. Eriksen,

[

We should neverthele ¢ that if in male-dor ted societie hlgas t known socteties) t ale subordination would
/2 sl rtheless note th male-domina 5 s (that is: mest kno octeties) the female sube a

P g a5 N al, tae € ch ideplogic . jes ar rnings that the women may
be regarded atural, there weuld be no need for such ideological myths: the stories are tald as w:%l .nlﬂas 2 -{t P
se again unless men are vigilant. Eviksen H. (20C1), Smadi Pluces. Large fustes, Lo fteaduetion 1o Social en il

i a £ 2 Lant. L H. !

Anehropofogy. Londen: Pluto Press. p. 128,
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suckling.

Rosaldo thus suggested that power discrepancies between the genders are rel

tion between the public and the private spheres in societ
are confined to the |

meaningful

ated to the distine.

Y:men control the former and Wolnen
atter. This distinction has been criticized as ethnoc

in modern societies but nat necessarily in others —
lished and implicitly zssumed in much comparative research o

entric — it is said to be
but it is nevertheless well estah.
n gender.*

Dominance and submission

It looks like women almost everywhere have a |

vation is although far from unproblematic;

ower rank and less power than men. This obser.

First, there are very significant variations between

gender relations in different societies,
ranging from nearly complete e

quality, to societics where the women'’s in
their own destiny seems very Hmited.

Second, concepts such as rank

fluence over

Many of the_peo;ﬂe studied by anthropologists i
should rather be complementary. Finally,
stand the same thing

nsist that the genders ought not to be equal byt
it is ot entirely certain that men and women under-
by power and power discrepancies. Eriksen re
which were apparent!
sincerely complained that their wives, who
in their lives.*

ports that during his own
y strongly male-dominated, he often met men who
controlled the
An interesting examnple for reflection on d
the Muslim veil which is often perceived as symbol

fieldwork in societies

domestic domain, decided everything
ominance and submissicn of woimen is
of female submission by the Europeans. But
ughters that wear the vell, the story is quite
generation migrant, whose barents originate in Egypt, told us that she
rself. She indeed wag encouraged to do it by her friends in Egypt whom
hrough the internet, but her family actually wanted her to think about it
¢ veilis a responsibility and it should not be fereed to znyane:

ifLhad to do a thing by force, I would stop doing it: Ivould not he doing it for
my faith, for God, but Iwould be doing it because was afraid of my father or my mother
Who had forced me to wear

it. No, in my case jt'’s absolutely nor like this, Not gve
parvents forced me 1o wear i, (S., SGM from Ttaly).

if you talk to Muslim migrant women and their da
the oppaosite. ., second

first, because wearing th

Because
# Y

41 Eriksen, T.H. {2000, Smaft Plices, Large lesues. i fntrodhiction Social and Cafturat . Lithvnpodo
pp.128-129,

42 Eriksen. T.H. (2000, Soierlt |
pp. 129-130,

1. Landon: Plute Press,
eves, Lerge Fsyies, Ay Ivirodiction o Social and ¢ iftieral irifropotogy. London: Pluo Press,
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increasingly moving as independent migrants, for example in search of jobs, rather than rejoin-
ing male family members.*®

Most decisions to migrate are made in response to a combination of economic, sociai and po-

litica] pressures and incentives. Inequalities within and between countries create incentives tg

nove:

Seeking to make money is ane important motivator of migration for both women and
men.

The motivation may be to join a spouse who has migrated {family reunification) or
to escape gender discrimination and constraining gender novms.

Yet migration may be forced by traffickers or displacement may be forced by natural
disasters or conflicts.

Conversely, cultural constraints and gendered international emigration and immi-
gration policies may limit women’s ability to migrate.”

On the global scale, despite the overwhelming presence in unskilled job categories, two trends in
contemporary labor migration have intensified, both involving male as well as female migrants:

diversification (more source and destination countries; more skill levels/different oc-
cupations), and
= polarization (between skilled and unskilled migraticn) resulting in an ethnic stratifica-
tion among migrants. The overall proportion of skilled women, however, is still far lower
than that of their male counterparts.*
Migrant women are often forced to accept subordinate and less secure employment. In the UK
and Canada domestic work and care in households constitutes together with nursing the most
femaie dominated sector. Researchers also highlight the significant degree of deskilling and
disqualification that many migrant women with full high school and even university degrees
experience.
Awareness of gender-related phenomena exposes roles and relationships between men and wor-
en that can be subtle as well as abvious. These relationships are defined in and by the social
structures and systems of the societies people ve in. The experience men and women have as
migrants differ, and most of the differences are due to the role, behavior, and relationships that

—_— e

46 Jolly, 8 and H. Reeves (2005). Ceuder and Migration, Cverview Report. Bridge. Mistitoe of Developmenr Studios,
http:/fwvww bridee. jds.ac.uk, pp 6-7.

47 Jolly. S and H. Reeves (2003 Gender and Migration,
hrep:/wwsy hrigge. ids, ac.uic  p, 9.

48 Piper, N. (2003). *Cender and migration’,
the Global Commission on  International
www.uc'm.org/anachemcnts/’l’Plﬂ,gdﬂ p. 6.

49 Lazardis in Piper. N. (2005). *Gender and migration”.
gramme ot the Global Commission on International Mig

Chverviow Repart. Bridye, fnsiiie of Develapment Siuddies.

A paper prepared for the Policy Analysis and Research Programme of
Migration, Asia research Institute, National University of Singapore.

A paper prepared for the Policy Analysis and Research Pro-
ration, Asia research Institurs, National University of Singapore,
w\vw.ocim.nrafartachemenlslTPh’).pdf and Serinzi in Piper. N. {2005), ‘Gender and migration’, A paper prepared for the
Policy Analysis and Research Programme of the Global Commission on International Migration, Asia research Institute,
National University of Singapore, www.geintorg/attache menis/TP10.pdf,
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jety assigns to, and expects from, a woman or a man in a country of origin and a country of
50C1€ & >

Jestination.

Gender and migration in relation to the participation of Second Generation Migrants in
en

the labor market

Some researchers report that in some communities traditional gender roles have an impact
om . - L imee
the education of young SGM. For example they state that in the Netherlands Turkish girls.
on . ‘ ¢ -
though performing relatively well in school, are more likely than Morocean girls to drop out to
=

crv or work, The authors think that this seems to be the »price« for a strong ethnic cohesion,
: s

?Eich apparently also tends to enforce traditional gender rolés. -
{n another article other scholars write that differences in socmcultur.ai status be‘m"een the Aur (;
ish and Moroccan SGM in the Netherlands appear at first to be wider th‘an their .educahox?z
differences. Yet such a conclusion has to be tempered as soon as gende.r is tal.{en into cons% h
eration. The educational trajectories of young Turkish men appear less tightly interwoven wit

traditional ideas in the Turkish community than the trajectories of the young women. Among the

Turkish SG women, there is a large group that stays behind. Mere than for their male couriter-

parts; their decisions to drop out of school or not to pursue education a-re based on considerations
like early marriage, having children and becoming full-time housewives. M.oroccan‘ SG wom.en
on ihe other hand, report the researchers, have gained more freedom to continue their z.aducanon
and to postpone marriage and childbearing. This leads to better f;econdary :?chool achievement,
which in itself motivates them to persevers and move on to tertiary education. .()nc?e they h‘ave
completed higher levels of schocling, they will cbviously be kee.n t.O convert their diplomas into
meaningful employment. Fn this way, education has become a driving forc.e fo.r yotlmg Moro;can
women;o achieve equality in other areas of life as well. Their strong motn.fation, in c?mpal’15011
with the formidable obstacies faced by many young Turkish women, constitutes What. is pe.rhaps
the most remarkable contrast between the Turkish and Moroccan second generations in the
Netherlands.™ . o -
Some Crerman official reports clearly show lower participation rates of foreign g1r.15: in vocation-
al training, especially for Turkish and Greek girls (although “foreign fer.nale youth’ is only pa}rtli/1
the same group as “female second generation’). Others, by contrast,‘ like the surv~ey on seco.n
generation migrants in a southern German city ‘Effectiveness of National Integration Strategies

ion in E } g et e, Vol 37, No. 4, The
' Sec € Eucope’, Ineraationad Migration Review, Vo 8 b
56 O . and F. Vermenlen (2003). ' The Second Generation n pe”. / . ‘ " LN o
* (l-:xr:llu:dotatrlt«. Second Generation: The Inlegration of Migrant Youth in Six European Countries. pp. 963-986. The Center to
igration Studies of New York, Inc., pp. 973-974. o ) ;.
5 zhglm&\fnaidujlL!S)oumemik (2603}, *The Turkish and Morocean Second Generation in the Metherlands: Dwerfge;n: ;’:::‘i;
! br[“ '.e‘en'and Pr;larization within the Two Groups’, Iwternational Migrotion Review, Vol 37 N(‘). 4. Tl?c F\;ll!ure o t;lldies "
Geersra[ion' The Integration of Migrant Youth in Six European Countries. pp. 1039-106<. The Center for Migration

New York. inc., pp. 1639-1060.
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towards Second Generation Migrant Youth in a Comparative European Perspective’, show fey,
or no gender differences in vocational training and labor market participation.” [t seems very
likely that female migrant children, regardless of their generational status, still have w0 ove
come gender-specific obstacles on their way from school to labor market, Their participation
rates in vocational training and employment are lower, especially for Turkish young women, At
the same time, recent data indicate that young migrant women achicve higher educational levels

than men, and the increasing number of migrants holding white-collar positions is, according to

all sources, mainly a female phenomenon,

Swedish researcher Lena Nekby reports that gender differences in labor force participation pat-
terns have been established in numerous studies. Due o childbirth considerations and greater
time investments in the home, women have traditionally had lower employment rates than their
male counterparts and a greater sensitivity to econornic stimuli. In addition, female immigrants
may have different employment patterns relative to native women as well as relgtive to their
male immigrant counterparts. On the other hand, cultural differences may play a greater role
In chofees concerning labor market participation for immigrant woman, Experience in the host
country is likely to alter these norms and over time, the tradecff between labor
is likely to become similar to the norms of woman born in the host country, ™

and leisure time

_—

52 Worbs, 8. {2003), "Ths $econd Greneration in Germany: Between
Val. 37. No. 4. pp. 1011-1023,

33 Worbs, 8. (2003), *The Second Generation in German
Vol 37.No. 4, pp. 1811-1038.

54 Shoeni in Nekby, L. (2009) Laplavaient Convergence of Jvmigranis aie Natfees In Sieeden,

,http:f‘ﬂ'w‘.af‘.v.ne.suse/papen’wum 09.pdE, p. 5.

School and Labor Market', Sueraarionial Vigretion Review,

y: Between School and Labor Market, fnternational Vigration Reviewr,
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S cators and trainers
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'teS hEI/hiS StUdEHtS 0 .maglne a Sho t descl]ptl@n Of a e sto OF eaCh O <

T 'av P D gra; ¥ dE‘SLri -
/ Cl diVidES peo ie l‘ﬂt() s€ Veral groups. Each group SelECtS a photot,i ph fOf p
{54

o ; i sonal
- The participants write on their worksheets the answers to the questions about perCl :
e igi ity/ relati i us, and the
UO‘ i, name. migration background, country of origin, family/ relationship and stat
origin, - g
i i in the worksheet. N
festyle as listed in ‘ N .
,[;f yﬁnishina their answers the adult educator leads his/her participants to compe;r«;
. . i eet. The groups
qted stories with their colleagues and try to analyze her or his own worksh group
ve
discuss the questions on the worksheet: ,
Why did vou choase the specific origins of the women?
B J . . ‘7
_  What kind of knowiedge did you base your imagined stery on? . .
Which representations can you identify in your and your colleague’s descriptions®

S Y p € be C! e sensitive
assignment ma demalld Sti()ng gl.lldﬂnce when the altlmpaﬂ[s ar glnn IS, B 5N
1C 3 WL
4] € Perso al stories ()f articipants: 30Mme ma b ﬂg out traumatic Qries L Cn aema d
1 l p nt
SyChU ()g 103.1 SUppO[[ ar d guldanCe {Il th scase the frainer ﬂeeds to Check lf the pa] tic Ipal is are
- YOL th ar
W to s e their t ate Kper 8 metm 2
111 ng har h nrime experience SO et es 1t 18 0()0‘:1 10 avo d events w l ¢ 100
aumatic. Iﬂ certain class QONs, mo; eover, 1t ]Illght be be er fo Suggest t] at PEOple te]i a StO[)\r‘
play A C baCkﬁioulld .
Wthh beioﬂos to someone eiSE: {llke rOle lﬂ mga fllend Wlth a d]ffGIEITt € hnl =
(=) =

[ i 3.
his assignment is also VEry useful for seli-reflection among adult educator:
=

Duration: 30 — 45 minutes
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Imagining gender from photographs: worksheer |

Photographs were taken by 1 23, 6 Anders Ramstrand, Sweden

4 lngrid Wrede, FFrede, Germam, 5 Mitja Spreizer, Slovenia

Chose one of the photography and then answer the questions.

Where does she come from?
What is her name?

Iz she a migram?

What is her country of origin?
Is she married?

What is her job/occupation?
How does she live?

Project aumber: S02360-0F 120002 1-11¢; 021 NOTLHG-0MP

Y 2 SW’EI‘EH
N Ol'np'fll’e yOur inVEl'lted Stories VW ﬁh your COHeaQueS aﬂd tl}’ to dnalyze them by an C.D
oW C

the following questions:

Why did you chogse the specific origing of the women?

Wwhat kind of knowledge did you base your imagined story on?

. T
Which ideas can you identify in your and your colleague’s descriptions?

What may some of the women have in common?
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Prejudice, racism and Second Generation Migrants
(by Silvana Greco}

Introduction

In this part of the multilingual training guide we will focus on prejudice and different formg
of racism of which, according to our qualitative research, almost all our respondents (seceng
generation migrants) have been victims. In the first section we will briefly cutline the develop-
ment of racism. In the second we will describe basic forms of racism. Tn the third section we wii]
examine the forms of racism used against second generation migrants, based on the findings of
our qualitative research, and it consequences for them. In the fourth we will consider explana-
tions of racism based on sociological literature, In the fifth we will describe one assignment for
trziners and teachers which is useful for helping people examine the different forms of racism,
including those used against second generation immigrants,

The development of racism

Racism is influenced by a range of historical, social, political and economic factors. It takes
different forms in different contexts and as a result has been defined in many different ways.

A first broader definition of racism, which we can propose befere analysing the different forms
of racism in the next section, is a doctrine that divides human beings hierarchically into different
Taces’ in which some are “superior’ znd others are *inferior.

The criteria for division of human beings into different races are based on binlogical factors
such as different facial traics, bodies, genes, hormones (classical racism) or on cultural differ-
ences and practices (cultural racism). In the latter the arguments are that the culturat difference
in terms of values, norms and customs of the ‘inferior race” are enormousty different and com-
pietely incompatible with those of the “superior race”. Mereover, since the cultural background
of the "inferior” is so differens, the people belonging to this race’, a term which now has become
a taboo, have to be excluded from the ‘superior’ race.,

There are different perspectives on how racism is considered to have developed. Some scholars
from a range of disciplines (anthropology, history. scciology) think that racism and its differ-
ent forms have always existed because it is a ‘typical trait’ of hurnan nature.™ The arguments
behind this is that racism is understood as a particular modern form of ethnocentrism, which is
atl anthropological concept. These scholars argue that in each society ~traditional, modern and
post-modern — human beings have always seen themselves as belonging to a particular social
and cultural group and have judged other cultures from their point of view. Every group has

33 Lévi-Strauss. C. (1967), Rucma ¢ storia. Torine: Einaudi: Lévi-Strauss, ©. (1984). Lo sguerds du lomano, Torine: Einaudi.
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pagnified its own culture, its own Gods and has been proud of its. ancestors. Every group thinks
tha; its culture, norms, values are the only correct ones and desplse those of oth?r gr.oups_, t.h(')se
of the “foreigners’. As Summer affirms, the main characteristic of ethnocenmsm‘ 18 t:o leId:E:
humanity into “we’ and “they, the Others’, exaggerating th.e positive element of “our CEH;H_E
compared to those of the others which are devalued and clemgrated.'By c'ontrast, other Zc 0 ;11 5
aroue that racism, which differs from ethnocentrism, started and is str1ctly‘cor;necte. e : E
ri;e of modernity. Racism is a social construction of West-Eurcpean modermty: It grew \‘mt
the development of capitalist celonial expansionism into continfsnts such as Africa and India, a
‘necessary’ step in procuring low-cost raw materials for capitalist development.

Elementary forms of racism

In addition to the broader definition of racism, many scholars have ?ried to ide.ntify d%ffergnt
forms of racism that have been realised in history. From the sociological and ph»llOSOpthﬁl ht-
erature, we can identify four main forms of racism which are very often strongly interconnected
{see Figure 1) — Main categories of racism: S -

— Firstofall,a ‘cognitive racism’ig constituted by .a.pe;son 5 beliefs, ideas, pre-constr u;ted
opinions, racial prejudices and stereotyped assumptions about .other cultures perceived
as “inferior’ to his or her own. For example, a white racist thinks that a black Person
is inferior to white people.” These beliefs are reinforced by prevailing social attxtu('ies
towards people who are seen as different and are often a reflection of t.he values which
underpin social relations and institutional practices. Behind these opm.xor?s and ways.of
perceiving reality, there are generally three main attitudes: i) an essentialist ;?:empecnve
concerning identify which means that the racist person thinks that hum.an beings can be
categorized into different races due to different physicaland cu'ltural tralt.s amrfl that Fhe-se
traits are perceived as permanent; ii) sfigmatizarion of the victims of racism. fhn? vu:nn?
of racism is seen as havipg a particular stigma*® These stigmas make th.em Hdmpure
compared to the ‘superior race’ and threaten the social order; ii1) the belief that some
human beings are not civilizable.® . o

- Secondly, these racist cognitive beliefs can have an impact on the ways 1—n Withh .m(-h-
viduals interact (social interaction) and thelr behaviour with the group which is a victim
of racism. These behaviours and actions concern both the different kinds of racist pr?c-
tices in everyday life but can also be more formalized and institutionalized'by s.pec'Iﬁc
acticns and policies of governments, such as residential segregation {marginalization}

Taguieff, DA, (1999, {{ ra=zivma, Pregiudizic teorie, c_-umg)f;{'.’u.'m‘mi:. NI%ianc); l;:mitfna (o, e: ;gg;g
Taguieft, PA. (1999), N ruzzismo. Pregiudizi, teorie. L‘!JJJ!])(JI‘{{IJH(’HIf‘ N%:Iant): (,Qllma (ﬁr.e . .
Go“t'fman. E. (1963}, Ntigma: Notes on the Managemeni of Spoiled t'(!‘f’if!f[:\', Pr_er1}|c§-Ha . ot
Taguiett, P.A.L (1999), I ruzzisme., Pregludizi, teorie. comporiciieiti, Milano: Cortina. pp. 63-66.
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of ethnic minorities, different forms of discrimination on the basis of ‘race’ in diff;
a.reas of social life, such as verby/ and physical viplence, o
t101-1, even to the extent of extermination or genocide of
= Thirdly, ideologies.® The birth and development of ideologies based on ethn; it
ra-ce are strongly connected with the birth of the Nation-StDate in earl ity o
with the imperiafistic development of capitalism from the 19"
there are strong links between the birth of the Nation-Srate, th
ﬂ-lE‘ mechanism of inclusion {who belongs to the Nation—étate and who ha i
clltlzenship} and exclusion (who is excluded from the Nation-State and do e heee
right to citizenship) and the definition of the foreigners e
~ Fourth, another form of racism is “Institutional ;-D

This can develop into persecu.-
a particular social group™

v modernity ang
century onwards, Indeeq

acism’ or ‘systemic racism’ which oe-
egal, medical and education systems and
s of people based on race, colour, ethnic-

curs when institutions sugh as governments, |
;

busin iscrimi i i
: s1nesses, diseriminate agamst certain group
1ty or national origin.

Figure 1 - Main Categories of racism

2. Racist practices in
evervday life

1. Cognitive racism

4. Institunalized

3. Racist ideslogy
racism

Source: elaboration of the authior

60 Taguie P. (1999, # FeszTisan CEidizi, tooris, o, IOt )i ano: Cartina, n, §7
Tag . BA. 5 Zisaie, Preg =i teorin, e 08 ] i
‘ber. b tevstein 1 [ g - ICOTIE. comg el Ml . Cartina, 4

! L Rave, Nation, Class: Ambio ; i
62 Sichert R 2003, 4 rezisme, Roma: Cares ;";: ferss: Ambiguons fonrities New York: Verse,
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Racism against second generation migrants and its consequences

From the analysis of the qualitative research based on 140 in-depth narrative interviews. all
recorded, it transpires that almost all second generation migrants have been victims of racism.
The racist behaviours and attacks from native populations are experienced from early childhood
until adulthood and affect different areas of social life: at school, work, everyday life — in public
transport, supermarkets, stadiums, streets,
The forms of racism were different, from verbal insults to violent physical attacks. In additicn,
in some countries, like Iraly, institutionalized racism is notable in applications for new residence
permits, which can take up to a year to be processed.
The consequences of racism at school for the second generation of migrants which came out
from our interviews are that it affects people’s state of happiness and self-confidence. Qur re-
sults and the sociological literature have underlined the following effects of racism on second
generation migrants: lower self-esteem or feelings of failure; feeling anxious or depressed; be-
ing afraid of going to school; having trouble studying and concentrating in class; staying away
from school: feeling anxious and unhappy; falling behind in schoolwork: getting lower results
in exams; not speaking their first language for fear of being teased or picked on; rejecting their -
own culture and parental values; being confused about their own identity; being aggressive or
disruptive,
In addition, these different forms of racism can zlse affect school attendance, the emotional
climate and educational outcomes.
All these negative experiences in early childhood and adolescence may then affect a person’s
self-perception and self-esteem in early adulthood,
All these negative experiences related to racist attacks can also have a negative impact when sec-
ond generation migrants enter the labour market, From our findings the racist behaviours and at-
tacks are generally less frequent in adulthood and in the labour market and generally take other
forms: more the form of discrimination than that of verbal and physical attacks. As T, affirms:
Yes at my work [ sometimes experience it. People will come up to me and speak to me ina
rude manner even ithough ['m being polite. I've also noticed that after [ serve a customer
and I put ry hand out to receive the payment, they don’t want to put it divectly into Ty
hand but rather lay it our on the table for me ta gather it because they don’twant to come
into contact with me. [ suppose the colour of my skin disgusts them. There’s not much I
can do when this happens. I feel bad, but | just go on and do my job. (T, woman, part-

time waitress).

Fecling disgust is a traumatic experience for ope’s own dignity and self-confidence. Tt produces
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& strong sense of shame and a feeling of not being fully human, as Franz Fanon already high.
lighted ir the 1950s.%

Different explanatiens for racism

[n the social sciences there are different explanations for racism. We wili explore three which

focus on different aspects of racism,

The first explanation focuses on the historical conditions in which racism developed ang
highlights mechanisms are coli

ectively constructed in order to support racist ideologies,
Racist ideol

ogies are based on ethnic and racial stereotypes. Stereotypes are standarg-
ized and simplified conceptions of groups based en some prior assumptions. The term
sterectype (orepedtemos) derives from the Greek words TrEPEOS (stereos), ‘irm”, “solid’
and tomwo¢ fypos), ‘impression’, henee “solid impression’ * According to social psycholo-
gy slereotypes have different functions First, a cognitive function which helps us under.
stand a complex phenomenon by simplifying it. Second, stereotypes have a normative

function. They protect the vaives and beliefs of a specific social group, which are con-

sidered positive, while they emphasize the negative traits of the Other social
our case SGM). Third, stereotypes serve to Jjustify
helps us to evaluate positivel

group (in
and differentiate. Using stercorypes
y the collective actions of “our” social group compared to
those of the “Others’. It helps to differentiate between “We™ and the *Others' %

The second explanation of racism focuses on the personality of the racist person.® From
a psychoanalytic perspective, the theory that explains which psychological processes
characterize the racist person, is the theory of projection. Projection, what was firstly
introduced by Sigmund Freud and then further developed by his daughter Anna Freud,
is a defensive mechanism in which qualities, feelings, wishes or even ‘objects’, which
the subject refuses tc recognize or rejects in him/herself, are expelled from the Self and
located in “another person’ (“the Other’) or thing. As Renate Siebert affirms, the mecha-
nism of profection offers the subject two kinds of benefits. One, it gives the subject the
opportunity to think about himself only in positive terms. Two, the negative elements,
which are projected onto the Gther and not tolerated, can be eliminated throu

gh the per-
secution of the QOther.®

66
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icti is ¢ ical,
The third explanation for racism focuses on the victims of racism and on the physical,
It )

psychological and social consequences of racism, which we V\i"lll' now anailyze. e
1 d According to recent literature, the consequences for the victim of racxsmsr o
. four. First of all, being a victim of racism has ap/vjz:sical CO?’T:S‘Bqth’f’.'CL’ fort -ecllje;smhm
body.” Not being recognized and constantly feeling the disdain and hellfzet ‘ o o
ers, as well as physical rejection — for example, when someone _on _F)‘ub ic 12\1:1 C}i) !
refuses to sit near a ‘coloured” person — leads to a great sense of solifude, according
ATON. |
:stizrlllZal;i;Z physical consequences of this rejection, racism has strong psyczzlogl‘;
cal consequences for victims of racism: It reduces selfﬂes.teem. and -’self-con t;r;lt;s
due to different forms of ‘miscognition’. The German sociologist Ptxel Holnnfe ’
developed a theory of recognition based on Hegel's theory of Fhe .struggle o;i:nt
ognition” and Mead’s social theory of the significant Other, which is very ;rnfpo o
for understanding racist behaviours and ideologies."". For A?{I'Ei Henneth, ‘ e:nt, 1604
ognized by the Cther produces self-esteem whiie. r‘m?cogmtmn - n?t bf:ullfc r;cezbm
nized by the Other - leads to disrespect and humiliation, and reducing se -Z e
and self-confidence. Forms of disrespect identiﬁe_d by Axel Honneth are.. up ysma]
violence such as abuse, rane and torture, which has an effect fm the phys1ca.l con‘mﬁ(;1
of a person’s body: ii) the denial of and exclusion from some 1'1gi.1t.s. -(ezonf)mltci,oi)z;d
and political) which lead to a loss of self-respect and self:».vorthn ii) emlgr'fal on e
insult which deny value to a specific group of people, which threatens their hon

(g%

g f

3. ;jllgr:;ifiiyrecent studies have demeonstrated that racism has a strong effect alsohon -a
person’s kealth. A range of health problems including high blc?od pressure and ea1;
disease, depression, anxiety, low birth rate and premature birth can all be cause

ir eople’s personal experiences of racism.

4. illfacliy, Efeiifiirentpforms of racism affect not onb'( indiVidlllEllS but a}so haf,j .a laiogz;f
impact on the whole of sociery. 1t destroys community coheswn'and c1eates‘ 1;:13 o
in society. It is the opposite of the democratic principle of equality and the right o

people to be treated fairly.

6% Fanon. F. {1996 e oo, mosefiere biauche terer e it I ¢ arco Tropead (or. & 1932)
! carclre. e e d el Milano: Marco : d ‘
&9 Honneth fA (;9)9511”10 : rugate for Recognition: The Morad Grammar of Socked Conflicts: Caml rldc olity Press
4] . ¢ k4 N tridge: P ¥
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Practical Assignments for adult educators and trainers
What do 1 know about racism? Description of the activities for adult ecucation teachers

First, the teacher inviles all course participants to form groups of 3 and provides each group with
the worksheet for this exercise (see worksheet 1).

Second, the trainer explains that the aim of the assignment is for each group to consider whar
different forms of racism exist. Fach group has 30 minutes for discussion. To facilitate discus-
sion, four main categories of racism have already been identified. Through the group discussion,
the group should find different examples of these main categories and write them down on the
worksheet. These categories are related to: i) cognitive racism; i) practices of racism in every-
day life; ii) racism as an ideology; iv) institutionalized racism

Third, ence the discussion is over the adult educator invites each group to discuss its findings
with the rest of the group. The trainer can expand on other forms of racism that were not meq-
tioned by the course participants.

Duration: approximately 1 hour.
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Photo by Aanette Ramstrand

Please write down some concrete examples of different forms of racism. Racism related to ideas,

opinions and ways of thinking about the world.

Racism related to specific actions in everyday life. Think about your workplace and other areas

of your daily life such as in buses, supermarkets, at sporting events

Racism related to ideology, both in your own country and in other countries and moments in time.

Racism related to different institutions such as governments, legal, medical and education sys-
tems and businesses, which discriminate against certain groups of people based on race, colour,

ethnicity or national origin.
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Emotions in the everyday life of Second Generation Migrants
(by Silvana Greco)

Introduction

In this part of the multilingual training guide we focus on emotions and how important they are
in the daily life of second generation migrants and how an autobicgraphical pedagogical ap-
proach can help provide second generation migrants with emetional support. In the first section
we will define emotions while in the second section we discuss why they are important for indi-
viduals and society. In the third section we will analyze more in depth the different emotions -
both positive than negative - that affect the everyday life of second generation migrants whether
in the family, at school or at work. In the fourth section we will underline the rcle of emotions in
intercultural pedagogy in supporting the self-csteem of second generation migrants and we will
describe two assignments for trainers and teachers, who work with second generation migrants,

What are emotions?

There are many different definitions of emotions in the sociological literature® and they vary
according to authors and their different theoretical approaches. A common feature of all au-
thors is to highlight different key components of emotions, which are strongly interconnected.
These key components, which determine the emotional experience, are, according to Bernardo
Cattarinussi:™

1. acognitive component which refers to the stimulus that produces an emotion,

2. aphysical component which produces changes in the body and in the psychological state
of a person,

LN

an expressive and communicative component which refers to different expressions and
ways of communicating emotions. The main three routes to communicate emotions are
through the face. voice and body,

4. an intentional component which refers to the intentions and the ways a person acts or
reacts to an emotion. With action we do not just mean a pesitive action {for example,
escaping from a difficult event when the person feels fear) but also a negative action
(refusing to act; just thinking).

Hence, emotions are an articulated, dynamic and multidimensional process in which all the
components of this process are involved one by one. Like all processes, emotions also have a
78 The sociolagy of emotions was born inside mainstream sociology during the mid-70s of the last century, first in the United

States although some articles had already heen written in the 50s and then it developed also in Evrope.
71 Cattavinuasi. B. (2000). Kmozioni ¢ seiniatenti nelfa vite sociale, Milano: Franco Angali. p. 19
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gtart, a duration and an end.®

From ancient time there hag always been an interest in classifying emotions into different cat-

egories.

From the sociological and the psychological literature we can distinguish between three main

categcrizations. A first group of sociologists and psychologists distinguish between two groups

of emotions: fundamental (or primary) and secondary emotions, which derive from the previ-

gus one.”

The fundamental emotions are at least six: feqr which aris-
es in the face of danger, anger arises as a reaction o an
injustice: sadness arises after a loss or when an individual
stops fighting; happiness is a state of complete well-being,
that can accompany individuals in a period of their lives, a
resuit of acquiring many desires and being able to express
oneself, being able to enlarge one’s knowledge and being
able to express creativity: fmierest generates "a feeling of
wanting to investigate, become involved, or extend or ex-
pand the self by incorporating new information and having
new experiences with the person or object that has stimu-
lated the interest’™; and, finally, disgust is an emotion con-
nected to refusing to eat or to be contaminated.

A second group of categorizing emotions is the one that
distinguishes between positive emotions such as joy, love,
affection, gratitude and negative emotions such as hate, an-
ger, SOIrow.

A third categorization clusters the different emotions to-
gether in different ‘areas’ putting together similar emotions
and their functions. In particular Bernardo Cattaripussi
identifies different areas: the Self, well-being, eudemonia,
inadequacy, fear, binding emotions, rivalry, society.”

In box 1 we propose a new categorization which distin-
guishes both positive from negative emotions but also the

different function of emotions.

Box1

Positive emotions

and feelings .
Eudenomia: Joy, happmess
humor and pride. -

Binding emotions: solidar-
ity, tenderness, sympathy,
compassion, fr 1endsh1p, lc}ve
trust, loyalty.

Vitality: calm, serenity, grati-
tude, contentment, interest,
curiosity, wonder, excitement,

. satisfaction, having fn .-

Negative emotions
and feelings
Malaise: indifference, Inelan—

" choly, sadness, grief, frustra- -

tion, burn-out, loneliness. - " '
Inadequacy: shyness, embar-
rasament, pain, shame, gullt
BOTIOW. .

Rivalry: resentmmt envy,'
jealousy. : .
Hostility: cl1sgﬂst dlsdam'_
indignation, hate,
naughtmess cruelty, angcr
rage.

72 Denzin. N. K. (198233, "4 nole on Emetionality, Self. and Interaction’. Anrerican Jouraa! of Sociology. Vol. 89, No. 2. Septem-

her. pp. 402-409.

73 See lzard, €. {1977}, Haman Emotions, New York: Plenum: .Ekman. P. And WM. Friesen {1986). ‘A new pancuitural facial
expression of emotions™, Veriv & Farar. No. 10, pp. 159-168; Plutchik, R. (1995}, Privologiu ¢ biofogiu deffe chozion. Torino:

Bokati Boringhieri.
74 lzard, C. {977 fuman Emoiions, New York: Plenum. p. 216,

75 Cattarinussi. B. (2000). Emozfeni ¢ seimiimenti nebla vita sociefe. Milano: Franco Angeli.
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The distinction between positivity and negativity of the emotions for the single actor Is relareqd

to the overall inner moment that affects person, not the consequences of his‘her actions. For
example, fear is a negative emotion which helps a person running away from a violent person,
On the other hand, fear can have a negative impact on the person if she/he is completely over
whelmed by that emotion and hence prevented from reacting.

Why are emotions important for individuals and for society?

Although the interest in emotions goes already baclk te ancient times with philosephers such ag
Plato and Aristotle, it is after the 1960s that there has been a rising interest in emotions by social
scientists, including psychologists and sociologjsts.™

"The reason for this increasing interest in the scientific community started with the awareness
that ‘human beings are not enly motivated by rational and economic principles but also by other
principles retated to emotional attachment and involvement with other persens such as desire,
values, moral beliefs and attitudes.”

This new awareness eriticized the “logos’ as the supreme ideal of modernity that started with
Descartes and its idea to build a society governed by the Intellect and the Knowledge™ while
emotions and feelings were looked at with suspicion. Moreover, passion was seen as a transgres-
sicn from rational and balanced behaviors and attitudes.

First, not only are individuals moved by emotions in their daily social interactions but as re-
cent scientific findings have underlined, emotions have & strong tmpact on individuals’ health,
which is here understood as the “state of complete physical, mental, and social well-being” and
not merely the “absence of disease or infirmity’ ™ Indeed, according to psychologist Barbara
Fredrickson's theory broaden—and-build model of positive emotions, ‘positive emotions such
as joy, interest, and contentment share the featurs of broadening an individual's momentary
thought—action repertoire, but they also share the feature of building the individual's personal
resources, ranging from physical and intellectual resources to social resources. Importantiy,
these resources arc more durable than the transient emotional states that led to their acquisi-
tion. By consequence, then, the often incidental effect of experiencing a positive emotion is an
increment in enduring personal resources that can be drawn on later, in other contexts and in

76 Cattarinussi. B. (2000}, Emozioni ¢ semtimenti nefl vig sociafe, Milano: Franeo Angeli, p. 22.

77 For more information see: Thoits P. A. {1989), The Sociology of Emotions’, Janed Review of Suciotogy, Vol. 15, pp. 317-342;
Erzioni A. (1988), ‘Normative-affective factors: Towards a pew decision-making model’, Jotrnal Ecom. Paveh, No, 9, pp. 125-
150; Hochschild, A.R. (1975). "The Socivlogy of feeling and smotion: selected passibilities’, in M. Millman M. and R. Kanter
leds). duothier Yoive: Feminisi Perspectives on Socied Life and Social Scionce, New York: Anchor, pp, 280-367.

78 Moravia. 1995 19 in Cattarinussi, B. 2000, Lwnziont ¢ sentimenti nefl vita sociale. Miiano: Franco Angeli, p. 23,

79 Warld Health Organization (1946). “Preamble to the Constitution of the World Heaith Organization as’ adopted by the Inter-
national Health Conference. New York. 19-22 June, 1946; signed on 22 July 1946 by the representatives of 61 States (Official
Records of the World Health Qrganization, no. 2, p. 100) and entered into force on 7 April 1948,
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other emotional states”.* By contrast, negative emotions such as fear, an-ger, ralge etc narrow
(he “thought-action repertoire’ and reduce the personal resources on which an individual can
rely on. ' .
Secondly, emotions such as Joyalty and gratitude can on the one hand foster the soc‘nal cohesion
of society as has been already argued by one of the founders of sociology, Géorg Slmm.el.gi
More precisely, as Helena Flam states in her recent book with Debra King enutle(.i Emotions and
social movements, these two emotions “cement social relations converting them mto-per.mal.lent
institutions’® Indeed, emeotions are important also for the formation of different institutions
such as those associated with religion, sports and politics. ) -
Religious beliefs and practices are characterized by strong emoticns and feelings. If we thm.k. of
the Christian Bible and in its Commandments thers is & constant reminder to develop positive
emotions such as love, friendship and compassion and a negative judgment towards other emo-
tions such as hate and envy (for example. the well-known commandment “Thou shall.not covet
thy neighbour’s wife’). In addition, as stated by Emite Durkheim, emotions are an 1mport?nt
pz;rt of collective rites including religious rites, which enabie the expression and reafﬁrma‘n‘on
of shared beliefs, norms and values and are thus essential for maintaining communal stability
and group harmony. Feelings of reverence and leigapion create the social bond that holds the
individu.él-fo society, bvercoming any tendency to move away from it.

Recent sociological literature has underlined that most collective sports, such as football, can be
understood as collective rites which foster the social identity and beliefs of a particular team.anti
social group. The forms of these rituals go from handshakes, opening and closing ceremome.sM
or the wearing of uniferms to chanting during the game. As Bernstein, Elvin and Peters pox.nt
out "the symbelic function of ritual is to relate individuals through ritualistic acts to a social
order, to heighten respect for that order, to revivify that order within the individual and, in par-
ticular, to deepen acceptance of the procedurss which are used to maintain continuity, order and
boundary and which control ambivalence towards the social order”™ -

In politics too emotions play an important role. If we consider the way politicians commumc.ate,
they use sentences that evoke deep emotions in their audience in order to increase the effective-
ness of their communication.

On the other hand, emotions can represent also the motivating force for the rise of social move-
ments which aim to protest against the social order of a society and to renovate it, introducing
new values and norms. One example would be the ‘grieving mothers’ movements that rose up in
many countries in the globe. They emerged spontaneously from the sorrew and grief at having

Fredrickson. B. (2000, Cultivating Pesitive Emeotions to Optimize Health and Well-Being.” Prevendion & Trewimeir. Vol 3,
pp. 1-25. UTBLo 12

81 Flam. H. {2002). Soziologie der Emotionen. Konstanz: UTB. p. 12

32 Flam, H. and D. King (eds) {2003). Emotions and Social YMovenents, Loadon, Mew York: Routledge. p. 21,

31 Goodger, 1. {1986). “Ritual Solidarity and Sport’, lot Secielogive. Val. 29, No. 3. pP: 21}5\?-224 ) . ) 120
24 Bernstein. B.. Blvin. H. L. and Peters. R. 5. (1966). *Ritual in education’, Philosophical Transactions, Yol 2. Ne. 31, pp. 429,
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lost one or more relatives (a sen, a daughter or a husband), as with the movement of the Motherg
of Plaza de Mayo’ profesting against the military regime in Argentina®,

hlacrolevel

Politics. relipion. sgocial mowvements
collective actions, spoit

Nleso level

inferaction between indivicdnals
: (zroups., fanily )

bl

Micro level
Single idividand

(uner sgtate. health, well-Deing. actions)

i

Figure 1 - Interconnections of emotions at different levels

Source: designed by the author
Positive and negative emotions in the life of Second Generation Migrants

In this section we will briefly concentrate on positive and negative emotions that feature in the
biographies of second generation migrants who have been interviewed by us at different mo-
ments of their lives: their arrival in the country of destination of their parents (for these who
were born in the parents’ country), in the family, at school and at work.

Int the family

The positive emotions that the children of “immigrants’ remember when they arrive in the coun-
try of destination of their parents are happiness due to the discovery of a new country with a

higher quatity of life and better socio-economic conditions. This discovery brings often wonder
and exciternent;

My feelings when arvived heve... T saw it as a beautiful village with mounteains. Tt wes
85 Flam, H. and D. King (eds) (2003). Emotiony and Social Movemenis. London, New York - Routledge.
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wonderful and I liked it immediately very much. Iwas really impressed. Everything was

so modern here, so new and so beautiful f..] (D., 25 years-old, unemployed, married

with 3 children).
Other positive emotions are the relief of sorrow for having finally arrived safe in the country of
destination.
On the other hand, second generation chiidren remember the arrival iz the country of destina-
tion as a very difficult moment full of negative emotions due to several reasons: 1) a difficult
journey: i) separation from their grand-parenis (in the majority of cases), friends and classmates
while their parents emigrated: iii) adaptation to a new country with a different culture (beliefs,
norms and values); iv) re-insertion into their family with their parents which they hardly know.
First of ali, the journey to the country of destination is often very difficult, made under harsh
condition, Jong days without food and with worries about arriving safely. Some arrive in the
country of destination escaping from war and therefore strongly traumatized from this event
and full of fear.
Sacond, the housing conditions of many second generation migrants in the first period are very
poor. Very often they live atfirstina hostal and then in overcrowded apartments with other im-
migrants in order to reduce the cost of living. This causes a lot of fiustration and ambivalence
hecause ge.riefehtil-}f in their home country second generation migrants lived in big houses with
gardens. This "downward residential mobility” is lived with great arxiery and frustration both
by the parents and the children.
Third, at the very beginning for their lives in the new country the parents have to find a job and
re-enter the labour market, Very often the first generation migrants are forced to re-enter the
[zbour market occupying the lowest position in the occupational scale, the most dangerous, pre-
carious, toughest and lowest paid jobs,* although in many cases they have a relatively high level
of education. The consequences of this difficult entry for the first generation migrants into the
labour market in the country of destination brings a lot of tension and frustration to the family.
Moreover the parents have little time to dedicate to their children in supporting them in their
difficult adaptation to the new country. Hence, children ofien feel abandoned and find ro real
support in their great sufferance and depression due to the separation from their beloved grand-
parents and friends in their country of origin and the lack of real support from their immediate
family because they work the whole day.
Fourth, the process of family reunification is very often complex since the children of "immi-
grants” have to find again a role in the family. This process is particularly difficult when one of
the parents — the mother or the father — has separated and remarried someone with whom he/
she has other children. Many second generation migrants suffer from jealousy towards their
stepbrother/stepsister. The literature indicates that another moment of conflict inside the family

86 Ambrosini, M. (2008), Saciofogiu detle nifgrazioni. Bologna: it Mulino,
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oceurs when migrant children grow up within both the cultural heritage of their parents and thyy
of the social context in which they now live and into which they are socialized ¥ The nOITms angd
values can differ very much from one cultural background to another and this makes the identity
process of second generation migrants more complicated than for Indigenous adolescents. W he;t
norms and values should they adopt and/or discard from their pavents, without making their par-
ents reject them? What norms and values should they adopt from the sceiety in which they Hve
and which should they reject? Is it possible 1o integrate both cultural backgrounds? This difficuit
process of identity formaticn that second generation migrants have to make can generate differ.
ent kinds of emotions: from frustration and sadneés, since the adoption of the norms and values
of the ‘host” society can make the parents angry especially if they differ ‘too much’, to a senge
of inadequacy. That said, many second generation migrants also feel proud to be part of another
cultural background and nationality different from that of the country in which they live.

At sehool

At school many second generation migrants meet “native’ inhabitants, building new relation-
ships and making friends. As Paola Di Nicola points out, friendship is a relation of affection and
trust between two of more individuals which are bound together in a reIaﬁbﬁsiﬁp in which they
intentionally exchange different things including gifts 5
Friendship between second generation migrants and natives can arise for many reasens such as
sympathy and empathy but also because of a positive recognition of diversity, D. states:
Most children were curious to play with me, I think because 7 was different from them
and maybe they had never had an African friend before. [ think they all wented ro
fhurve an experience of huving a different friend so they liked me io be their friend. (D,
20-years old, part-time waitress).

That said, for many SGM the first vears at school are remembered as difficult since they didn’t
know the language of the country in which they lived and grew up and that made the learning
process very hard. Hence, many of them remembered a strong feeling of inadequacy in com-
parison to their classmates but also negative emotions such as hate towards the learning process
itself. In addition, besides the difficulty of learning the language second generation migrants
also have to become familiar with a new scheoling system which might be very different from
the one of the country of origin of their parents. In some European countries such as Austria and
Germany, the school systems are very demanding and challenging. Moreover, teachers impose
strict discipline compared to other countries such as Ttaly.

57 Leonini. L.. and Rebughini, P. {2010). Logomi df wuave generozione, Releas
diseendents di migranti, Bologna: il Mulino.
88 D Nicola, P. {2003}

Jond famitiari o pratiche di consimo g | giovani
- il Mivi. Fenonenolngia deble rer amicali nelly socivtd del henessere. Milano: FrancoAngeli, p. .

58 Profect number: S02260-1 £ - 2000- 1 J7-GRENDTVIC-G VP

| second generation migrants we interviewed experienced strong negative emotions
such as irritation, shame, sadness at school because they became victims of ethnic
¢ and different forms of racism by their classmates, due to the colour of their skin,

Almost al
and feelings
discrimination .
their religious and cultural backgrounds. As A. remembers: N _—
It started at school. They teased me because of my origin, because I was Muslim, be
cause I didn't speck properly, because [ looked differently. Two boys also afm.cked. me
phvsica[ly. Twas very angry for this reason, very sad and irritated. I never said this 1o
my parents because they would have suffered and in addition they had themsefves many

problems {finding a job) (A., Z1-years old, IT assistant).

At work

In most cases the entrance into the labour market is achicved not only via the emplo.ymﬁnt
services and/or friendships with other second generation migrants but also to strong solidarity
o the ethnic group of belonging.
i‘rll:s ZZ:ilziarity aman 1:he ethnic minority group s guaranteed bf.)/ .a-recognition of a cor‘nm.on
belonging and {rust among their memb§rs, W1th asense of re:.apons.%l‘).lllty for each men.lber mmdis
thé commﬁﬁit;.ég This is crucial in terms of job opportunities and moral and financial support
in difficult periods.
gltz;frﬁ;osit}i)ve emotions that SGM have experienced during their lives arc? related to the work
they do or that they want to do. Indeed, fun and excitement are a.lso emotions Fhat can play an
important role in motivating people at work or in choosing a particular DCCI:lpatlon. »
As many sociologists have shown work represents not only a fundamenta!? instrument for ge%m-
ing money, it is also an expression of one’s identity,. When a person does the work that suites
hirm/her most, then she/he feels a sense of satisfaction and fulfilment.
In recruitment and selection of employment, many second generation migra-nts refn}ember %'Lav“
ing experienced ethnic discrimination due to the colour of their skin 0{' thm?lr .reh.gzous beliefs.
T%:en being excluded from their desired occupation, because of ethnic discrimination, provekes
anger and sadness. ' ‘ ‘
This kind of discrimination is damaging because the children of ‘immlgrants: do no't only feel
the injustice but also feel the "disgust’ of the person who s & racist. Feeling disgust is a strong

emotion which is devastating for the self-esteem of the victim.

Fmotions in intercultural pedagogy and practical assignments

. " ) L %0
The use of autobiographical methods such as writing a diary or a letter in inter cultural pedagogy

89 De Sandre, 1, (1994). “Solidariety’, Russegna felivna df Sociologia, XXXV, No. 2. pp. 247-263.
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can help second generation migrants to come more in touch with their emotions, both pesitive
and negative. Moreover, autobiographical approaches are very good at raising awarensss and
revealing emotions, thanks 1o particular competences and skills acquired by the adult trainer/
teacher, such as being able to conduct an autobiographical narrative, engage in active listening,
support interaction between participants ete.

To reveal hidden emotions and become more aware of them is important for a person for at least
two reasons.

First, as the pedagogical literature has indicated, behind emotions there are often profound
needs {see figure 2 - The relationship between needs, emotions and actions and the role of au-
tobiographical pedagogy) The list of needs in the figure is a revised version of the well-known
hierarchical needs elaborated by Maslow in 1962. According to Maslow individuals not only
have different needs but when one level of needs is not satisfied then it will then ke more dif.
fieult to satisfy the next level of needs. The need that has been added is freedom of expression
and recognition of diversity which is an important need for second generation migrants. Ttalian
pedagegist Duceio Demetrio has pointed out, children of immigrants have the ‘right to receive
the recognition of their fereigner side”.”

Secondly, as we have seeén'in the previous paragraphs, eftibtions have @i irhpact on the weli-
being of individuals but also on their actions. Positive emotions such as joy and contentment can
have an impact on the way people perceive reality. As psychologist Barbara Fredrickson states
positive emotions open up the way in which people perceive reality. They widen what she calls
the “thought-action repeftoire’. By contrasi: negative emotions narrow the perception of reality.
Emotions do not have an impact only on the perception of reality but alse on the action of indi-
viduals (these two elements are strongly interconnected). Positive emotions such as joy. interest
and calm support social interaction. They strengthen the bond and ties among individuals. They
also support self~esteem.”

We will now describe two practical assignments both for adult trainers/teachers to support their
learning but also for second generation migrants, who are the final target group of the trainers
and teachers: 1) *Snakes and ladders’, a game about discevering emotions and 1) autobiographi-
cal narratives about positive and negative emetions during your life.

90 Demetrio, D (1997, Agende insercudiurale: quntidiunitg ¢ innigrazione o senofa, Roma: Meltemi.

91 Fredrickson, B. L. (2009), Posiciviee: Urenndbreaking research reveals hose 1o ehreace the hidden strengih of positive eoi-
tops, overconte negativity, aod iheive, New York: Crown: Fredrickson, B. L. and R.W. Levenson (1998), *Positive Emutions
Speed Recovery from the cardiovascular Sequelae of Negative Emotions’, Cngnition ane Entorion. Vol, 12, No. 2, pp. 191-220;
Fredrickson, B.L. (2000}, “Cuitivating Positive Emotions to Omtimize Heaith and Well-Being" Prevention & Treatmenr. Vol
3opp. =25
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Fioure 2 - The relationship between needs, emotions and actions and the role of autobiographi-
igure =

cal pedagogy

8. Meedaf
spitttualivy and
A need of making

sense of one's life

7, Meed of selfrealization

. Nead of recieving social recognition of
ong’s diverisiy
5. Needs of expressing diversity
4, Need nfesteen and respect
3. Meed of belonging Lo a greup
2

ced of security

l. Phwsiological needs
{uatrition, sleep etc.)

Source: elaboration of the author. The needs are a revised version

of the hierarchical needs theorized by Maslow (1962)
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Snakes and ladders: Game about discovering emotions: description of the activities for ackuly

educators and trainersiteachers

The game on emotions is similar to the well-known game snakes and ladders, or chutes ang
ladders, which is a classic children's board game. It is played between two or mare players on
playing board with numbered grid squares,

The game about discovering emotions is similar fo the traditional *Snakes and ladders® but the
board game is different. Each grid square of this board game is numbered and has a particular
image representing a particular emotion such as ‘joy’, ‘sadness’, ‘pride’ (see photos below as an
example).

First, the teacher invites each participant { player) to throw the dice and go to the correspending
grid. If the number thrown is 3, the player has to reach the grid numbered 3, Second, the partici-
pant (player) has to talk about a particular event fram his/her life which involved the particular
emotion shown on grid {in our exampie about joy). Third, another participant has to throw the
dice and then talk about an event from hisfher life which invelves the particular emotion of the
grid he/she reached and so on. The game finishes when a player reaches the end of the board.
The aim of the game, which is often used in adult education, is to support the socialization of the

participants of the cour'sé and facilitate a deeper knowledge of the other participants. In addition,

as Anzaldi and Ghedini state, “this game permits to natrate and collect different events of the
players that will constitute a *group autebiography’ inside of which the single autobiography of
the player can be distinguished’.®

A similar game can be made with a set of cards. Each playing card represents an image and
the name of an emotion. The teacher gives cach participant a playing card and then each of the
players (the course participants) will talk about the particular emotion shewn on the cards he/
she received.

Duration: approximately 1 hour (depending on the number of participants).

92 Anzaldi, L. and A. Ghedini (1999), " labaratori di formazione per educatori auto(biegragfiy, in Demetrio. D. (ad.) /' celucaiore
atathivagrado. o metedo delte storie di vite nefle relazion? df aino. Milano: Unicopli, pp. 103-156.
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. . it : 3 ions during your life: description
A”mbiogf‘aphwa" narratives aboufpo-?!tﬂ’é’ and negative emotions dur g Yo f D

file activities for adult educators and trainers
a g

First. the teacher invites the participants to form pairs. One pe:rson will be the storyteller and the
other is the person who listens to the autobiographical narration. ~ ' .
Secondly, each participant has to sit in front of the other. Before starting the aut.oblographwal
narration they should look into each other’s eves calmly for five minutes and consider what they
can learn about this person, and without judging him/her. .

Third, after five minutes one participant will take listen to the story of the O‘(h&l: while the othf_jr
has to talk about his/her emotions. More precisely, the listener asks some questions about posi-
tive and negative events at different stages of the storytelier’s life and asks to explore together

his/her emotional life, taking notes on a paper.

Duration: approximately 1 ¥ hour (depending on the number of participants}.
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Joy Sadness

Happiness Solitude

Solidarity Fun Anger
93 Photographs were taken by BEST. Austria: Karin Kronika. Austria and Silvana Greco. Italy.
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Calm

Could you tell me about & positive and negative event you experienced during your childhood?
When did it happen? What do you remember? What did you feel and why were you happy? (1

the person talks about happiness)
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\ Could you tell me about a positive and negative event you experienced recently in your everyday

fife? When did it happen? What do you remember? What did you feel and why were you happy?
(If the person tells about happiness)

Could you tell me about a positive and negative event you experienced in vour working life?
When did it happen? What do you remember? What did you feel? Why did you feel so good?
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Second Generation Migrants and entrance into the labour market: opportunities

and l'iSkS
(b Silvana Greco)

Intreduction

In this part of the multilingual training guide we will focus on four main theoretical approaches
which explain the socio-economic integration into the labour market of second generation mi-
grants. drawning on the sociological literature. In the frst section we analyze the human capitai
theory by explaining the entrance into the labour market. Inthe second section we describe ‘seg-
mented assimilation theory’. In the third section we discuss the discrimination theory based on
the racial discrimination in the labowr market carried out by employers towards second genera-
tion migrants. In the fourth section, we will describe the fransnational approach to integration
into the labour market.™ In the fifth section we describe one assignment entitled “creative self-
presentation” for trainers and teachers, who worl with SGM, in order to enhance self-esteem
and self-confidence among the children of “immigrants’ in order to improve their chances in the
labour market,

Human capital theory

This theoretical perspective based on the economic literature argues for the importance of the
zcquisition of human capital in order to enter the labour market. From this theoretical perspec-
tive, the explanation as to why second generation migrants are able to reach high occupational
positions or remain trapped in lower occupational positions is their human capital. The higher
the human capital in terms of formal educational qualifications and educational performance,
the higher the probability of reaching upper positions in the occupational hierarchy. The lower
the human capital in terms of formal educational qualifications and educational performance,
the higher the risk of being trapped in the lower and less well-paid jobs.

According to recent literature in many European countries SGM are more likely than their
indigenous counterparts to choose vocational training institutes over upper secondary school
(lyceum). The consequence is that a lower percentage of second generation migrants will con-
tinue their studies at University.

This theoretical approach has been strongly criticized. One critique argues that educational at-
tainment is net only a matter of individual capacity. It is also strongly influenced by the school
system and by educaticnal policies in a particular socio-economic context. A second critique has

94 Grece. 8. (2011), *Seconde generazioni: il passaggio dalla scuola al mercato del lavore wa opportuniti e risehi”, Harking paper.
Universita degli Studi di Milano. Milane. pp. 1-21.

Praject nmiber: 302260-LLP-20049-1-FT-CGRUNDTVIG-G NP 67




pointed out that educational qualifications are highly correlated with the social and 2conomig
capital of the family.®

Segmented assimilation theory

In the 19903 a new sociological theoretical framework was developed by scholars such ag Ale.
Jandro Portes, William Haller and Patricia Fernandez-Kelly and Zhou in order to explain the
socio-economic incorporation of second and third generation migrants in the United States,
It is the well-known ‘segmented assimilation flleory‘ that wanted to criticize the dominant as-
similation perspective, According to this latter perspective, SGM will be easily integrated intq
the labour market of the country in which they have been born or to which they came when
they were young as they are similar to "native’ inhabitants since they have assimilated through
primary and secondary socialization the norms, values and attitudes of the country in which
they now live. In additicn, since they grew up in the country of destination they know perfectly
the native language in which they live compared to first generation migrants. The first scholar
whe criticized the optimistic dominant assimilation theory was Herbert Gans in the early 90s.
He argued that in an increasingly knowledge-based economy, children of “immigrants’ without
an advanced education and coming from a family with low level of social ard economic capital
would not have been be able to access the jobs that allowed them to reach upper-mmiddle class
standards. They may stagnate into manual, low-paid jobs similar to those of their parents.®®
Frem this first critique the theorist of segmented assimilation analyzed a “model” to explain the
different modes of incorporation of the second generation of migrants and possible outcomes,
According to this model, based on the longitudinal data of the Children of Immigrants Longi-
tudinal Study (CILS) from the 90s until 2006, they have identified three main pathways and
outcomes for the second generation migrants compared to the frst generation. These depend on
three different main factors:

L. Background factors for first generation migrants (the parents), The model of the seg-
mented theory identifies three main background factors. First, the human capital pos-
sessed by thie parents. The higher the level of Auman capitul, the higher the chance for
the second generation to improve their positien in the labour market. Second, the sociul
context of the country of destination and the reception by government autherities (leg-
islation, policies) (hostile reception vs. sympathetic reception). The less restrictive the
social context, the easier the integration in the country of destination for the first genera-
tion migrants. Third, the farmily siructure and composition. The stronger the bond within

m;&)ciai Capital in the Creation of Human Capital’, e merican Jowrnal ef Secivfogy. Vol. 94, Sup-

plement: Grganizations and [nstitutions: Seciciogical and Economic Approaches to the Analysis et Social Structure, pp. $93-
S124.

96 Gans, H. (1992), *Second-Generation Decline: Scenarios for the Economic and Ethnic Futures of the Post-1965 American [m-
migrants’, Kihoic and Racial Stadies. Vol 15, pp. 173-192,
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the Tamily of the second generation, the more attention will be pai(% to children and this
leads to a reduced probability of becoming involved in juvenile delinquency. ‘ ‘
Intergenerational paitern of acculturation. The model of the segmented theory identifies
thres different intergenerational patterns: i) digsonant accuituration (the second gen-era-
tion rejects the culture of their parents and break with the ethnic network community);
if) consonant acculturation (the second generation assimiiat.es comple.tely to the culture
of the country in which they live); iii} selective acculturation. In this case the secon.d
generation maintain both cultural backgrounds and languages (biculturalism) of their
;arems and of the country in whi;h tchey grow up, . .

Fxternal obstacles. The model of the segmented theory identifies three main obstacl.es
to entrance into the labour market for the second generation: i) racial diserimination: ii)

el

a dual labour market (insider workers with many rights and outsider workers in low-paid
jobsy; iii) inner-city subculture, which means proximity to juvenile delinquency (crimi-
nality, drug smugglings etc.) and the risk that the second generation i3 socialized into

this culture.
The model of the segmented theory thus identifies three main paths and outcomes for the second

veneration of migrants. .

i _  Path 1. If the first generation (parents) has achieved middle-class status based on high
human capital (formal education and occupational skills), there is a good chance that. the
second generation will enter professional and entrepreneurial occupations and achieve
full acculturation. ‘

—  Path 2. If the first-generation migrants (the parents) are in working-class occupations
but have strong co-ethnic communities, then there is a strong probability that the second
veneration will attain middle-class status through educaticnal qualifications and will
:chieve selective acculturation. By selective acculturation the authors mean a preserva-
tion of the parental language and elements of the parental culture along with the acquisi-
tion: of the culture of the country in which they live English and American ways.

—  Path 3. If the first-generation migrants (the parents), are in working-class occupations
and belong to only weak co-ethnic communities, then the SGM risk a dissonant aCCj.l]-
turation, which means the rejection of parental culture, a breakdown of communication
with their parents and low educational qualifications. This can lead the second genera-
tion migrants towards two outcomes: stagnation in subcrdinate manual jobs or down-

ward assimilation into deviant lifestyles.”

97 Portes. A. and Ferndndez-Kelly. P. {2008). "The Adaptation of the Immigrant Second Generation iri America: Theoretical
Overview and Recent Evidence™. Center of Migraiion and Developmen. Working Paper. No. 2. pp. 1-30.
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Racial discrimination theory

This theoretical approach focuses on the ‘demand side” of the labour market and different schol.
ars have identified diverse forms of racial discrimination shown by employers towards exist-
ing or potential workers.” These authors have identified roughly three types of discrimination,
shown at different stages of involvement with the labour market.

— The first type of discrimination is at the moment of recruitment and selection of the
wotkers. The authors further classify this into indirect or direct forms of discrimination,
Indirect discrimination at the moment of recruitment is rooted in the institutions and
on the regulation of the labour market. Direct discrimination varies, depending on the
nationality of the worker, which ethnic community s/he belongs to, facial features and
their colour of skin.

For example, some recent research in the United Kingdom has demonstrated that in
some economic sectors emplovers show strong preferences in recruiting people: they
privilege the relatives of workers already working in that specific organization over for-
eigners. In other Eurapean countries, such as Ttaly, second generation migrants are dis-
eriminated againgst because they often lack social capital,” resources that peopie can use
and acquire - such as information, trust, duties - from the social networks in which they
are embedded.*® Social capital is a crucial resource for entering the lahour market.
Although direct discrimination is banned in almost all European countries by strict leg-
islation, in many cases second generation migrants are still victims of racism, as con-
firmed by our respondents. Some French scholars have indicated that being a resident in
a specific neighbourhood of the French banlieue, can be a strong barrier against entry
into the labour market.!

—  Second, another form of discrimination lies in the different working conditions between
natives and sscond generation migrants. Native workers can be paid more than second
generation migrants or may receive more benefits in terms of eccnomic bonuses at the
end of the year, 2 higher salary, a better equipped office etc.

—  Third, employers discriminate between workers in the advancement of their careers.

98 Some scholars who have focussed on discrimination in the labour market are: Bovenkerk. F. (1992), . Muatirad for Internetional
Contparaiive Research an Discrimination on the Greundy of Bace and Ethinie Origin, Geneva: TLO; Boyenkerk, F.. Grass,
M.J.. and Ransoedh, D. (1998), Discrimination ageinss ntigront workers aid vidmic minoeities in wecess to employment it ihe
Netheraidy, Geneva: (LO: Aubert, P, Le Divenah, 1. { 20013, ~Construction d'une politique de lutts contre les discrimina-
tions: role des intermédiares de Uemplol™, Puper preseneted ot the I hnierngitonal Couference “Metropolis”™, Roteerdam,
November 26-30.

99 For more information aboui the concept of social cupital see the article of Alejandro Portes: Portes, A, (2000). " The Two Mean-
ings of Social Capital,” Suciofogical Forua. Vol. 15, No. 1 (arch), pp. 1-12.

100 Greco, S. (2011), “Seconde generazioni: il passaggio dalla scaola al mercato del lavoro traopportunitae rischi™. Howrking papes
Universiti degli Studi di Milano, Milano. p <.

101 Roulleau-Berger, L. {2009). ‘Le seconde generazioni di fronte alla precarizzazione ¢ ailetnicizzazione del lavoro in Francia',
Seicindogie v pelitiche sociall, Vel 12, No. |, pp. 47-57.
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Native workers are preferred and are more likely to be promoted than second generation

migrants.

Transnatiopal approach

This theoretical approach is different from the other three since it does not only focus on the

country i wh
epte. This perspective was born in the 1990s as a critique against the assimilation theory and
mented assimilation theory started by the anshropologist Nina Glick Schiller. Hence, tran-

ich the second generation lives but alse on the country of origin of their pat-

Sy
:1;tional migration ‘is the process by which immigrants forge and sustain simultaneous multi-
stranded social relations that link together their societies of origin and settlement’, "™

For this reason according to Nina (Hick Schiller, Linda Basch and Cristina Szanton Blanc immi-
arants have to be undersiood as “trznsmigrants’. More precisely, transmigrants are ‘immigrants
whose daily lives depend on multiple and constant interconnections across internaticnal borders
and whose public identities are configured in relationship to more than cne nation-state”'”

As the Italian sociologist Maurizio Ambrosini points out, transnationalism introduces a double-
sided perspective, looking from the country of origin towards the country of destination on the
one hand and, on the other, looking at all levels (micro, meso and macre).* Consequently. tc
anderstand also the socio-economic integration of the second generation of migrants we neet
10 look at the connections and networks in both countries - the country of origin of their parents
and the country in which they grew up. Some of our respondents, such as Chinese second gen:
cration migrants in Italy, for example, have interesting working careers that see them going back
and forth from Ttaly to China and vice versa. They have worked as professionals and manager:
in China because of their advanced knowledge and educational credentials acquired in Italy
In addition, they have often very well paid jobs also in Traly having started to work from ver
young since they have a particular competence that very few Italians have: knowledge of th

Chinese language.

W2 Glick Schiller, N.. Basch. L. and C. Szanten Blanc {1995), *From immigrant i transmigrant: Theorizing Transnational Migr
tion, . tnfiropolegical Quarterly. Vol 68, Na. | (January). pp. 48-63. The guotation refers to page 48.

103 Glick Schiller. N.. Basch. L. and C. Szanton Blang (1995). *From immigrant 1o transmigeant: Theorizing Transnational Mizr
tion', . Intiropological Quarierfy. Vol. 68, Ne. 1 {famuary), pp. 48-63. The quotation relers to page 48. For more informati
about transnationalism perspective ses: Basch. L.. Glick Schiller. N. and C. Szanton-Blane (1994}, Nations wnpeand: Trd
smttional projects and the deterriiariatized sacian-siale. New York: Gordon and Breach; Glick Schitler, M., Basch. L. and
Blanc-Szantea (1992) . ‘Transnationalism: A new analytic frame work for under-standing m igration”. in Giick Schiller. T
Basch. L. and C. Blanc-Szanton {ed.}, Tonrards & trunsnational perspeciive on arigration: Rece, closs, ethiicity, sond nation
ism reconsidered. New York: Mew Yotk Academy of Sclence.

104 Ambrosing, M. (2008}, L 'ulira globalizzazione. La siida detle migraziont ransazionati. Bologna: il Muling.
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Practical educational assignments to overcome barriers in the labour market

Creative self-presentation: assignment for second generation migrants: description of the ge-

tivities for adult education teachers/trainers

It is well-known how important positive self-presentation is for a successful job interview. The

aim of this assignment is to encourage course participants (second generation migrants) to think

about their cultural background and identity as well as the abilities and professional compe-

tences they have acquired during their careers and could potentially develop in the future.

First, instead of asking for formal presentations, educators/trainers invite the participants to

make a ‘creative presentation’ of themselves,

Second, the teacher gives each participant a piece of paper and coloured pencils and asks them

to write down their names.

Third, the teacher invites the participants to associate a word to each letter of their names, which

will tell us something about them, their cultural backgreund, the abilities and competences they

have accumulated in the past and might develop in the future (see Figure 1).

For example, if the name of one of the participants is Pedro, then his presentation could be:

P — Puerto Rico his parents come from Puerto Rico; he is very pragmatic ar work
and able to find soluticns; he is prone to come up with new ideas

E — Electrician he works as an electrician, is very efficient at work, is very eclec-
tic and can easily adapt to different contexts since he is used to
adapting to different culturai backgrounds

D - Dancing all night long ~ he loves dancing in his free time and doesn’t like being unpro-
ductive. He speaks Dutch as well as Spanish since he grew up in
Amsterdam.

R—-Rosa the name of his gir! friend, he is very responsible at work, he
always finds reasonable solutions

O —open to learn new things  he is epen to learn a lot of new things and he is very open to
experiment with new ways of working

Each participant can use different styies for each word and add little pictures near each word.
Finally, when each participant has completed his/her self-presentation, the teacher invites the

participant to sit in a circle and show his/her presentation to the others, making brief comments.

Duration: approximately 30 minutes.
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Photo by Anders Ramstrand, Sweden

Present yourself creatively.
Please. write down your name and associate a word with each letter of your name, This :
tell us something about you, your abilities and competences. You can add any photos you

would be good to show.
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Summary
(by Karin Kronika)

The aim of this Multilingual Practical Training Guide is, based on the work of the project part-
ners, to provide adult educaters and trainers with a broad theoretical and practical background
on people who are descendants of migrants and who are sometimes referred to in the social
sciences ag “second generation migrants’. After background information about the BRIDGE
project and an introduction, there is an analysls of Basic concepts: Definition of Migrants and
Second Generation Migrants. The main intention of this chapter is to problematise the idea
of labelling people: it shows that the term was invented in the USA within a particular political
background and with changes in migration legislation. Then, the part on Thearetical Perspec-
tives on migration and second generation migrants gives three main approaches to think
about migration. In this chapter, the major sociological perspectives explaining the phenomenon
of first and second generation migrants are discussed.

The following chapter deals with the Identity Construction of Second Generation Migrants
with a Gender Appraach defining the identity construction of second generation migrants and
the role played by their different cultural backgrounds (the country of origin of their parents and
that of the country in which they live}. Gender differences are highlighted.

[n the next three chapters, a detailed analysis of typical everyday situations of particular second
generation migrants is given analysing different forms of Prejudice, Racism and Second Gen-
eration Migrants which second generation migrants most often have to face during their daily
life and the impact racism has on their self-esteem.

In the fifth chapter, entitled Emotions in the Everyday Life of Second Generation Migrants
the author discusses emotions and how important they are in the daily life of second generation
migrants. The last chapter of this guide is about Second Generation Migrants and entrance
into the labour market: opportunities and risks to focus on four main theoretical approaches
which explain the socio-economic integration into the labour market of second generation mi-
grants, drawing on the sociclogical literature and giving insight into the segmented assimilation
theory.
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