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Preface

The Multilingual Practical Training Guide is a compilation of basic facts and advises for the tea-
chers and trainers who work with second-generation immigrants. It was generated in an Europe-
an Union programme for lifelong learning and edited by principal researchers of the project. The
table of contents shows that the authors have thoughtfully systematised their material in order to
provide as much help is at all possible, and as much alertness as possible, to the educators who
deal with this group of population. As the authors rightly point out in the introduction, lumping
people into any groups is an arbitrary business that, at best, highlights but one aspect of human
social existence. This sensitivity for theoretical exactness as well ag ethical concerns remains a
constant throughout the text, thus providing education for educators as well.
The first chapter, titled Migration theory and second generation migrants, brings a well-roun-
ded series of explanations of basic facts, concepts, both legal and social theoretical, and practical
delineations of the problem at hand, namely migration and all its complicit phenomena: globa-
lisation, first and second generation of migrants, various perspectives on migration processes,
etc. OF speciaf value is the subchapter on legal and practical definitions of second-generation
migration in various EU countries. This chapter, like alt the following ones, concludes with a
snmmary in the form of “assignments for adult educators and trainers”, and opens with a short
introduction.
The second chaster titled Theoretical perspectives on migration and second generation mi-
grants brings a systematic survey of threee most current divergent perspectives on migration
processes: the network theory, assimilation theory and the transnationalism prospective. This
chapter concludes the theoretical part of the guide: the following chapters address issues that
are both much more conerete and of immediate concern to any person who, in the capacity of
a trainer or an educator, deals with people whose parents were foreigners. Chapter three, titled
Identity construction of second generation migrants and gender approach, addresses (selfun-
derstanding issues thai may be especially troubling or seen as controversial by either second-
generation migrants or their social surroundings; gender issues are treated to begin with. The
fourth chapter entitled Prejudice, racism and second generation migrants addresses issues that
all migrants of first and second, and the following generations, may encounter regardless of
gender and age: namely, racist prejudice and bigotry in its diverse and sometimes sublime forms.
Chapter five, titled Emotions in the everyday life of second generation migranfs. in a sense
brings together the themes addressed in previous two chapters by shifting the perspective to the
experience of the individual. Many hypothetical and generalised situations are described and
as previously, illusirated by individual testimonies that familiarise the reader with the scope of
problems and specific vulnerabilities that second-generation migrants and their parents, prforce
of circumstance, incorporate in their individual, family, transgenerational and social arenas.
All the said chapters bring, aside to comprehensive explanations, an abundance of instructive
materials and elucidating testimonies that an intercultural teacher should find of great help when
working with second-generation migrants. In summary, the guide in question is carefully prepa-
ved, bound to raise awareness of intercuftural realities, and a compilation of expert knowledge
made readily accessible to educatiors.
Dr. Irena Sumi
Institute of Multicultural and Jewish Studies
European Centre Maritbor
Slovenica
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Preface

The volume Multilingual Practical Training Guide, edited by Alenka Janko Spreizer and Sil-
vana Greco focuses on disadvantaged second generation migrants and various social, cuitural,
econamical and other probiems they face, The volume is an outcome of an international research
project Bridge: Successful Pathways for the Second Generation of Migrants.

The volume on the one hand provides theoretical discussion on recent migrations in Europe and
their various consequences, and on the other hand fepresents excellent intercultural manual for
trainers and educators, who work with migrants and their descendants in various fields. Throu-
ghout the past century and especially since 1980s Europe has witnessed profound changes insti-
gated by migration processes, Different types and forms of migration have had profound and la-
sting social, cultural and economic effects in Europe. In social sciences, migrants are primarily
associated with issues of demography, ¥, i
changes, assimilation and integration, transnational connections, multiculturalism ete. On the
contrary, descendants of nigrants, or second generation migrants, receive less attention, and too
often various problems they face, are not thoroughly analysed, problematised and dealt with.
Initially, the authors of the volume stress that second generation migrants are not explored as a
uniform group. It is in fact a rather preblematic category, because it is not clearly and unifor-
mly defined and because zctual individual examples and experiences often diverge from the
common understanding of the concept. However, this also entails an important and socially
critical message: despite the fact that second generation migrants in Europe are not a uniform
group, their social, economic, educational and employment situations in different countries and
different contexts are often very similar. They are predominanty characterized by prejudices
and stereotypes, discrimination, social exclusion or even racism aimed at migrants as well as
their descendants. This message opens important issues of exclusionary politics and practices
of European multicuituralisim, which allows different groups o coexist, but conversely also
promotes discrimination and ghettoisation of those perceived and/or labelled culturally (too)
different form the majority.

Multilinguzl Practical Training Guide is a six-language volume, based on extensive anthropole-
gical and sociological research among second generation migrants in different countries. It aims
to provide adult educators and trainers witls theoretical and practical knowledge on defining and
understanding migration and life of second generation migrants, their identity construction, the
importance of the role of emolions, gender issues, prejudices and social exchusion they enco-
unter, and issues of entering labour market, Theoretical discussions in the volume is clear and
successtully complemented with practical pedagogical assignments. The trainig guide enables
people working with second generation migrants to better undersiand their situation, and help
them fight various forms and dimensions of racism they encounter in daily life and in labour
market - stigmatization, segregation, exclusion, institutional racism etc.

Dr, Jaka Repié,

Department of Eilmology and Cultural Anthropology
Facuity of Arts

University of Liubljana

Slovenia
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Emotions in the everyday life of Second Generation Migrants
(by Silvana Greco)

Introduction

In this part of the multilingual training guide we focus on emotions and how impertant they ape
in the daily life of second generation migrants and how an autobiographical pedagogical ap-
proach can help provide second generation migrants with emotional support, In the first sectioy
we will define emotions while in the second section we discuss why they are important for indj.
viduals and society, In the third section we will analyze more in depth the different emotions -
both positive than negative - that affect the everyday life of second generation migrants whethey
in the family, at schoal or at wark. In the fourth section we will underline the role of emotions iy
intercultural pedagogy in supporting the self-esteem of second generation migrants and we wil]
describe two assignments for trainers and teachers, who work with second generation migrants,

What are emotions?

There are many different definitions of émotiotis in the sociological literature™ and they vary
according to authors and their different theoretical approaches. A common feature of all au-
thors is 1o highlight different key components of emotions, which are strongly interconnectad.
These key components, which determine the emotionai experience, are, according to Bernardo
Cattarinussi:”

. zcognitive component which refers to the stimulus that produces an emotion,

2. aphysical component which produces changes in the body and in the psychological state

of'a person,

s

an expressive and communicative component which refers o different expressions and
ways of communicating emotions. The main three routes to communicate emotions are
through the face, voice and body,

4. an intentional component which refers to the intentions and the ways a person acts or
reacts 10 an emotion. With action we do not just mean a positive action {for example,

escaping from a difficult event when the person feels fear) but also a negative action
(refusing to act; just thinking}.

Hence, emotions are an articulated, dynamic and multidimensional process in which alt the
components of this process are invelved one by one. Like all processes, emotions also have a
70 The sociology of emotions was born inside mainstream sociology during the mid-70s of the last century. first

States although some articles had already been written in the 505 and then it developed also in Burops,
71 Cartarinussi, B. (2000), Emocioni ¢ soatimenti sl vita sociale, Milane: Pranco Angeli. p. 19

in the United
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art, a duration and an end.

: cient time there has always been an interest in classifying emotions into different cat-
1 arl

Fro
2gories.
iolo
From the 30¢ ‘ : ‘ et 7 N
teoorizations. A first group of sociologists and psychologists distinguish between two groups
Ca EL ’ n . . _ .ﬁ
:10&0115' fundamental (or primary) and secondary emotions, which derive from the previ
eI :

gical and the psychological literature we can distinguish between three main

of

ous one.” . . . Box 1

The fundamental emotions are at least six: fear which aris- o 3 ‘

es in the face of danger; anger arises as a reaction to an Pusmve-emotwns

justice; sadness arises after & loss or when an individual zzg;:z::;f]oy’ bappiness. .

humor and pride. -

Binding emotions: solidar-

result of acquiring many desires and being able to express ity, tenderness, sympz.ithy,

onesclf, being able to enlarge one’s knowledge and being compassion, friendship, lov_e;

able to express creativity; interest generates "a feeling of tr}ls’{,_loyalty. ‘ .
Vitality: calm, serenity, grati-
tude, contentment, inferest,

. curiosity, wonder, excitement, .
satisfaction, having fan -~

inj :
stops fighting; happiness is a state of complete well-being,
that can accompany individuals ina period of their lives, a

wanting to Investigate, become involved, or extend or ex-
pand the self by incorporating new informatipn and having _
new experiencés with the person or object that has stimu-
lated the interest’™; and, finally, disgust is an emotion con-
nected to refusing to eat or to be contaminated. Negative emotions

A second group of categorizing emctions is the one that g;;;?}?fgiffemme, H.wl-an_
choly, sadness, grief, frustra- -
‘tion, burn-out, loneliness. -
geT, SOITOW. Inadeguacy: shyness, embar-

A third categorization clusters the different emotions to-  rassment, pain, shame, gu'iit, .
gether in different "areas’ putting together similar emotions Sorrow. B

;nd their functions. In particular Bernarde Cattarinussi RI;IC;ii resemmff‘ﬂt.: e-n.\«.y,.
identifies different areas: the Self, well-being, eudemonia, - J;; o'sz‘z‘lig;:' disgust, disdain,
inadequacy, fear, binding emotions, rivalry, society.” indignation, hate, -

in box 1 we propose a new categorization which distin-  payghtiness, cruélt_y, anger,
yuishes both positive from negative emotions but also the  rage, ' :

distinguishes between posifive emotions such as joy, love,
affection, gratitude and negative emoticns such as hate, an-

different function of emotions.

72 Denzin. N. K. (1983). ‘A nots cn Emotionality, Self, and Interaction”, farerican Journal of Sciefogy. Vol. 89, No. 2. Septem-
ber. pp. 402-409. ] X ‘ o
73 See fzpmd C. (1977, Human Faotions. New York: Plenum: Ekman, P. And W.N. FrIESE}'l (19_86). A new |)am3hm:nl taj:ml‘
) ;‘(pl'ESSiO;l o’;'amolions‘ Yoriv. & Fimor, Ne. 10, pp. 159-168: Plutchik, R. (1993), Psivologia ¢ hivfogia defle ewozioni. Torino:
Bollati Boringhieri.
7 lzard, C. (1977 Humean Emoiions. New York: Plenum, p. 216. ) ) )
75 Cattarinussi. B. (20000, Emozienti ¢ semiémenti nella vit sociofe. Milano: Franco Angeli.

o
Q3
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The distinction between positivity and negativity of the emotions for the single actor is relareq

to the overall inner moment that affects a person, not the consequences of his/her actions, For -

example, fear is a negative emotion which helps a person running away from a violent person,
On the ather hand, fear can have a negative impact on the person if she/he is completely over.
whelmed by that emetion and hence prevented from reacting.

Why are emetions important for individuals and for society?

Although the interest in emotions goes already back to anclent times with philasophers such ag
Plato and Aristotle, it is after the 1960g that there has been a rising interest in emdtions by social
scientists, including psychologists and sociologists™

The reasen for this increasing interest in the scientific community started with the awareness
that ‘human beings are not only motivated by rational and economic principles but also by other

principles related to emotional attachiment and invelvement with other persons such as desire,
values, moral beliefs and attitudes.™

This new awareness criticized the ‘logos” as the supreme ideal of modernity that started with

Descartes and its idea to build a society governed by the Intellect and the Knowledge™ while
emotions and feelings were looked at with suspicion. Morecver, passion was seen as a transgres.
sion from rational and balanced behaviers and attitudes.

First, not only are individuals moved by emotions in their daily social interactions but ag re-
cent scientific findings have underlined, emotions have a strong impact on individuals™ health,
which is here understood as the “state of complete physical, mental, and social well-being” and
not merely the “absence of disease or infirmity’.™ Indeed, according to psychologist Barbara
Fredrickson’s theory broaden—and—build model of positive emotions, ‘positive emoticns such
as joy, interest, and contentment share the feature of broadening an individual's momentary
thought-action repertoire, but they aiso share the feature of building the individual's personal
rescurces, ranging from physical and intellectual resources to sacial resources, Importantly,
these resources are more durable than the transient emotional states that led to their acquisi-
tion. By consequence, then, the often incidental effect of experiencing a positive emotion is an
increment in enduring personal resources that can be drawn on later, in cther contexts and in

—_—

76 Cauarinussi, B. (2000}, Fumozions ¢ semtimentt ielfo vira socigle. Milano: Franco Angeli.p. 22,

77 Formorte information see: Thoits P. A. (1989)."The Sociotogy of Emotions’, dmwwd Roview of Suciofpgy. Vel 15, pp. 317-342;
Eizioni A, (1988), “Normative-aftective tactors: Towards a new dccisicn-making medel’, Journad feom. Pyvel. No. 9, pp. 123-
150 Hochschild. A.R. (1975), "The Socivlogy of feeling and emation: selecred possibiiities”, in M. Millman M. and R. Kanter
(eds), -nntfier oice: Fominist Perspeciives on Social Life wnd Social Scieave, New York: Anchor, Pp. 280-307.

78 Moravig. 1995: 19 in Cattarinussi. B. (2000), Knozioni e seseimenti nefla vive sociole, Milano: Franco Angeli. p. 23.

7% World Health Organization (1948), “Preamble to the Constitution of the Waorld Health Organization ag’ adopted hy the [nter-
national Health Conference. New York, 19-22 June, 194¢: signed on 22 July 1946 by the representatives of 61 States (Official
Records of the World Health Organization, no. 2. p. 100) and entered into force on 7 April 1948,
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other emotional states”.®® By contrast, negative emotions such as fear, an.ger, rage ét:?. Narrow
the “thought-action repertoire’ and reduce the personal resources on which an individual can
;e;z/@?jilly, emotions such as loyaity and gratitude can on the one hafld foster the s<{vfiai coh;c]esion
of society as has been already argued by one of the founde'rs of socml(?gy, GéOl‘g Slmm.el. )
More precisely, as Helena Flam states in her recent book Wl.th Debra Kn.1g entltle(‘i Emon-ons an t
epoial movements, these two emotions "cement social relations conv.ertlng tbem 1ntoApez_matimen
institutions’ * Indeed, emotions are important also for the formation of different institutions
such as those associated with refigion, sports and politics. . . f -
Religious beliefs and practices are characterized by St‘rong emotions agd feelings. [ lWet m‘tlc_>
the Christian Bible and in its Commandments there is a cons‘sant‘remlndez' to develop p(')sz ive
emotions such as love, friendship and compassion and a negative judgment towards other emo-
tions such as hate and envy (for example, the well-known comm.andment. “Thou shall.not c-cavet
thy neighbour’s wife’). In addition, as stated by Emile Durkheim, emot@ns are an 1mpo1t-ant
pe;rt of coflective rites including religious rites, which enable the exp.re?.smn and reafﬁrma.’u.en
of shared beliefs, norms and values and are thus essential for maintamn.lg communal stability
and group harmony. Feelings of reverence and obligafion CI‘E?.T.E the- social bond that holds the
individual to Society', dvercoming any tendency 1o move away from it.

Recent sociological literature has underlined that most collective sports, such as .footbail, can be
understood as collective rites which foster the social identity and be.liefs ofa pa1:t1cular team‘ani
social group. The forms of these rituals go from handshakes, opemng‘ and clfxsmg ceremome.s |
or the wearing of uniforms fo chanting during the game. As Bernsten‘l, Elfm? and Peters pcn.nl
ot “the symbolic function of ritual is to relate individuals through r1m:51115~t1.c acts 1o a.somai
order, to heighten respect for that order, to revivify that order within. thel 111d1v1?lua.l and, in par-
ticular, to deepen acceptance of the procedures which are used to maintain continuity, order and
poundary and which centrol ambivalence towards the social order”™ o ‘

In politics too emotions play an important rele. If we consider t‘he way pol.mc ians commLfln:c?te,
they use sentences that evoke deep emotions in their audience in order to increase the effective-
ness of their communication. . .

On the other hand, emotions can represent also the motivating force for the rise o‘f 59c1al mone-
ments which aim to protest against the social order of a society and to renovate it, mtroduczr}g
new values and norms. One example would be the "grieving mothers” movements th'at rose up. in
many countries in the globe. They emerged spontaneously from the sorrow and grief at having

80 Fredrickson. B. (2000} “Cultivating Positive Emotions to Optimize Health and Well-Being.” frevention & Treaiment. Vol. 3,
P 15 ler Emord Konstanz: UTB, p. 12
1 Flam, H. (2002}, SoZiolegiv der Emodanen, Konstanz: Lo 12 . ) )
:2 Fl;: H. and D. King {eds) (20035), Emotions and Social Vovemens. London. New Yorzl]éR:)zl;lledge‘ 2l
CH. . < e ' < e iofogicy, Vol 29, No. 3, pp. =224,
3 . “Ritual Solidarity and Sport™.  lere Seciofugica. p. 219 .
g-‘l go::sgt:;‘l'}'ﬁ“g];i)in I—i uL and Peters, R 8, (1966). *Ritual in education’, Piffoxophical Trousactions, Yol. 2. Mo, 51, pp. 429,
4 Be LB CHL. RS,
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tost one or more relatives (a son, & daughter or a husband), as with the m

Macro level

P.c)hnch_ﬂ. religion, social moverents
callective actions, st

Llesolevel .'
Inreraction benmveen individuals
fgroups, fanily) O
: i

Nhcro level
Single individnal

{(auier state, healtl, vell-being. actions)

Figure I —Interconnections of emotions at different levels

Sowrce: designed by the author

Positive and negative emotions in the life of Second Generation Migrants

I!l th]s seclion €W D eﬂs«‘ conee ale O ositive a d cg c ¢ { (S ¢
Wi 1 'L T POSItV nd n catl‘/ To1008 hat featur n th
10g p 14 ave bee View ¥ d Tt O-
b Ogra hles ()f second generation mlérallts Who h b T 1ntervy ed b us at lffere m

ments of their lives: their arrival in the country of destination of their parents {for

’ ‘ : . those who
were born in the parents country), in the family, at school and at work

In the family

The positive emotions that the children of ‘Immigrants’ remember when they arrive in ih

try of destination of their parents are happiness due to the dise . iy it o
higher quality of |
and excitement:

N : overy of a new country with a
1€ and better socio-economic conditions. This discovery brings ofter wonder

My feelings T : i
b f @8 when arrived heve... I saw it as a beauriful village with mountains. I wa §

—_— e
83 Flam. H. 5 ing (& Aot f
m. H. and D. King (eds) (2005), Famtiony el Sovial Vovements, London, New York: Raoutledge
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: . . ovement of the *Maty,
of Plaza de Mayo protesting against the military regime in Areentina® ers

wonderful and [ liked it immediately very much. [ was really impressed, Everything was

so modern here, so new and so beawtiful {..] (D., 25 years-old, unemployed, married

with 3 children).
Other positive emotions are the relief of sorrow for having finally arrived safe in the country of
destination.
(On the other hand, second generation children remember the arrival in the country of destina-
tion as & very difficult moment full of negative emotions due to several reasons: 1) a difficult
journey; if) separation from their grand-parents {in the Irllajority of cases), friends and classmates
while their parents emigrated: iii) adaptation to a new colintry with a different culture (beliefs,
norms and values); iv) re-insertion into their family with their parents which they hardly know.
girst of all, the journey to the country of destination is often very difficuit, made under harsh
condition, long days without food and with worries about arriving safely. Some arrive in the
country of destination escaping from war and therefore strongly traumatized from this event
and full of fear.
Sccond. the housing conditions of many second generation migrants in the first period are very
poor. Very often they live at first in a hostal and then in overcrowded apartments with other im-
migrants in order to reduce the cost of living. This causes a lot of frustration and ambivalence
because generally in their home country second generation. .n-iigrants lived in big houses with
gardens. This “downward residential mobility” is lived with great anxiety and frustration both
by the parents and the children.
Third, at the very beginning for their lives in the new country the parents have to find a job and
re-enter the labour market. Very often the firsi generation migrants are forced to re-enter the
labour market occupying the lowest position in the cecupational scale, the most dangerous, pre-
caricus, toughest and lowest paid jobs,% although in many cases they have a relatively high level
of educaticn. The consequences of this difficult entry for the first generation migrants into the
labour market in the country of destination brings a lot of tension and frustration to the family.
Mereover the parents have litile time to dedicate to their children in supporting them in their
difficult adaptation to the new country. Hence, children often feel abandoned and find no real
support in their great sufferance and depression due to the separation from their beloved grand-
parents and friends in their country of origin and the lack of real support from their immediate
family because they work the whole day.
Fourth, the process of family reunification is very often complex since the children of ‘immi-
grants’ have to find again a role in the family. This process is particularly difficult when one of
the parents — the mother or the father — has separated and remarried someone with whom he/
she has other children. Many second generation migrants suffer from jealousy towards their
stepbrother/stepsister. The literature indicates that another moment of conflict inside the family

86 Ambrosini. M. (2005}, Sociofogia delle migrazioni. Bologna: il Muline.
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occurs when migrant children grow up within both the cultural heritage of their parents and that
of the social context in which they now live and into which they are socialized ¥ The norms and
values can differ very much from one cultural background to another and this makes the identity
process of second generation migrants more complicated than for indigenous adolescents. What
norms and values should they adopt and/or discard from their parents, without making their par-
ents reject them? What norms and values should they adopt from the society in which they live
and which should they reject? Is it possible to integrate both culturat backgrounds? This difficult
process of identity formation that second generation migrants have to make can generate differ-
ent kinds of emotions: from frustration and sadness, since the adoption of the norms and values
of the ‘host” society can make the parents angry especially if they differ “too much’, to a sense
of inadequacy. That said, many second generation migrants also feel proud to be part of another
cultural background and nationality different from that of the country in which they live.

At school

At school many second generation migrants meet “native’ inhabitants, building new relation-
ships and making friends. As Paola D Nicola points out, friendship is “a relation of gffection and
frusi between two or more individuals which are bound together in a relaticnship in which they
intentionaily exchange different things including gifts”.*
Friendship between second generation migrants and natives can arise for many reasons such as
sympathy and empathy but also because of a positive recognition of diversity. D. states:
Most children were curious to play with me, I think because [ was different from them
and maybe they had never had an African friend before. I think they all wanted (o
have em experience of having a different friend so they liked me to be their friend. (D,
20-years old, part-time waitrzss).

That said, for many SGM the first years at school are remembered as difficult since they didn't
know the language of the country in which they lived and grew up and that made the learning
process very hard. Hence, many of them remembered 4 strong feeling of inadequacy in com-
parison to their classmates but also negative emotions such as hate towards the learning process
itself. In addition, besides the difficulty of learning the language secend generation migrants
also have to become familiar with a new schooling system which might be very different from
the one of the country of origin of their parents. In some Buropean countries such as Austria and
Germany, the school systems are very demanding and challenging. Moreover, teachers impose
strict discipline compared to other countries such as Italy.

87 Leonini, L.. and Rebughini. P {2010, Legami di muova generazione, Relazioni fumiliari ¢ proviche di consume | giovani

discendenii di nigrami. Bologna: il Muiino,
88 Di Nicoin, P (2003), dmivi wiel, Fenomenndawio defle veti wonicedi sefo sociond def bonessere, Milano: FrancoAngeli, p. 9.
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Almost all second generation migrants we interviewed experienced strong negative emotions
and feelings such as irritation, shame, sadness at school because they became victims of ethnic
discriminations and different forms of racism by their classmates, due to the colour of their skin,
their religious and cultural backgrounds. As A. remembers:
It started ar school. They teased me because of my origin, because I was Muslim, be-
cause I didn't speak properly, because [ looked differeatly. Two boys also atiacked mie
physically. Iwas very angry for this reason, very sad emd irritated. I never said this to
my parents because they would kave suffered and in addition they had themselves many

problems (finding ajob) (A, 21-years old, IT assistant).

Arwork

In most cases the entrance into the labour market is achieved not only via the employment
services and/for friendships with other second generation migrants but also ta strong seliderity
among the ethnic group of belonging.

The solidarity among the ethnic minority group is guaranteed by a recognition of a common
belonging and trust among their members, with a sense of responsibility for cach member inside
the community.® This is crucial in terms of job opportunities and méral and financial support
in difficult periods.

Other positive emotions that SGM have experienced during their lives are related to the work
they do or that they want to do. Indeed, fin and excitement are elso emotions that can play an
impertant role in motivating people at work or in choosing a particular occupation.

As many sociologists have shown work represents not only a fundamental instrument for gain-
ing money, it is also an expression of one’s identity. When a person does the work that suites
him/her most, then she/he feels a sense of satisfaction and fulfilment.

In recruitment and selection of empioyment, many second generation migrants remember hav-
ing experienced ethnic discrimination due to the colour of their skin or their religious beliefs.
Then being excluded from their desired oecupation, because of ethnic discrimination, provokes
anger and sadness.

This kind of discrimination is damaging because the children of *immigrants” do not only fee!
the injustice but also feel the “disgusi® of the person who is a racist. Feeling disgust is a strong
emotion which is devastating for the self-esteem of the victim.

Emotions in intercultural pedagogy and practical assignments

The use of autobiographical methods such as writing a diary or a letier in intercultural pedagogy
30 Do Sandre, [ {1994}, “Solidarietd”. Russeyue Hationa di Sociologie, XXXV, No. 2. pp. 247-263.
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can help second generation migrants to come more in touch with their emotions, both positive
and negative. Moreover, autobiographical approaches are very good at raising awareness and
revealing emotions, thanks to particuiar competences and skills acquired by the adult trainer/
teacher, such as being able to conduct an autobiographical narrative, engage in active listening,
support interaction between participants ete,

To reveal hidden emotions and become mere aware of them is important for a person for at least
tWo reasons.

First, as the pedagogical literature has indicated, behind emotions there are often profound
needs (see figure 2 - The relationship between needs, emotions and actions and the role of au-
tobiographical pedagogy) The list of needs in the figure is a revised version of the well-known
hierarchical needs elaborated by Maslow in 1962, According to Maslow individuals not only
have different needs but when one level of needs is not satisfied then it will then be more dif-
ficult to satisfy the next level of needs. The need that has been added is freedom of expression
and recognition of diversity which is an important need for second generation migrants. Iralian
pedagogist Duecio Demetrio has pointed out, children of immigrants have the ‘right to receive
the recognition of their foreigner side"

Secondly, as we have seen in the previous paragraphs, emotions have an impact on the well-
being of individuals but alse on their acticns. Positive emotions such as joy and contentment can
have an impact on the way people perceive reality. As psychologist Barbara Fredrickson states
positive emations open up the way in which people perceive reality. They widen what she calls
the "thought-action repertoire’. By contrast: negative emotions narrow the perception of reality.
Emotiens do not kave an impact only on the perception of reality but aiso on the action of indi-
viduals {these two elements are strongly interconnected). Positive emotions such as Jjoy, interest
and calm support social interaction, They strengthen the bond and ties among individuals. They
also support seif-esteem.”

We will now describe two practical assignments both for adult trainers/teachers to support their
learning but also for second generation migrants, who are the final target group of the trainers
and teachers: i) *Snakes and ladders’, a game about discovering emotions and if) autobiographi-
cal narratives about positive and negative emotions during your life.

90 Demetrio. D. (1997), Jyenda inerondiprafe: sproiidianitg v inmigrazione o scuofa, Roma: Meltemi,

91 Fredrickson, B. L. (2009, Posirivin: Cirowndbreaking research reveals how 1o sorhrace e hidden strength of positive e
HOns. overcome degativity, and thrive. New York: Crown; Fredrickson. B. L. and R'W. Levenson {1998). “Pasitive Emations
Speed Recovery from the cardiovascular Sequelae of Negative Emations’, Cagarition and Lmotionr. Vol. 12, No. 2, pp. 191-220;
Fredrickson, B.L. (2000). “Cultivating Positive Emotions to Optimize Health and Well-Being” Prevenion & Treaimenr. Yol,
3, pp. 123
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Figure 2 — The relationship between needs, emotions and actions and the role of autchiographi-

cal pedagogy
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Source! elaboration of the aithor. The needs are o revised version

of the hierarchical needs theorized by Moslow (1962)
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Snakes and ladders’: Game about discovering emotions: description of the activities for dchuly

educators and trainerssteachers

The game on emotions is similar to the well-known game snakes and ladders, or chutes apg
ladders, which is a classic children's board game. It is played between two or more players on 4
playing board with numbered grid squares.

The game about discovering emotions is similar to the traditional “Snakes and ladders” but the
board game is different. Fach grid square of this board game is mumbered and has a particular
image representing a particular emotion such as-'joy’, ‘sadness’, ‘pride’ (see photos below as ap
example).

First, the teacher invites each participant (player) to throw the dice and go to the corresponding
grid. If the number thrown is 3, the player has to reach the grid numbered 3. Second, the partici-
pant (player) has to talk about a particular event from his/her life which involved the particular
emotion shown on grid (in our example about jov), Third, another participant has to throw the
dice and then talk about an event from his/her life which involves the particular emation of the
grid hefshe reached and so on. The game finishes when a plaver reaches the end of the board,
The aim of the game, which is often used in adult education, is to support the socialization of the
participants of the course-and facilitate a deeper kriowledge of the other participants. In addition,
as Anzaldi and Ghedini state, “this game permits to narrate and coilect different events of the
players that will constitute a *group autobiography” inside of which the single autobiography of
the player can be distinguished’,”

A similar game can be made with a set of cards. Each playing card represents an image and
the name of an emction. The teacher gives each participant a playing card and then each of the
players (the course participants) will raik about the particular emotion shown on the cards he/
she received.

Duration: approximately 1 hour {depending on the number of participants),

_—
92 Anzaidi. L. and A. Ghedini {1999, ' laboratori di formazione per educatori autobiogragfi). in Demetrio, D. (ed.) 1 vducutore
utor bargralo. I motodo detle storie di viowlle refazion df ainte. Milano: Unicopli, pp. W03-136.
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hical nerrarives about positive and negative emotions during your life: des
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Autobiogi o

f the activities for adult educators and trainers
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the teacher invites the participants to form pairs. One person will be the storyteller and the
First, the

i tobi i Ation.
i : ‘ho listens to the autobiographical narra .
¢ is the person who - y .
o 4ly. each participant bas to sit in front of the other. Before starting the autobiographical
Secondly,

’ ] I i hey
tion they should look into each other’s eyes calmly for five minutes and consider what the;
narrati : rSe . _
i and without judging him/her.

1 learn about this person, ! | - ‘
™ 4. after five minutes one participant will take listen to the story of the other while the other
r ’ a H . . ‘._

.taIk about his/her emotions. More precisely, the listener asks some questions about posi
) e .

d nevative events at different stages of the storytellers life and asks to explore together
I 2

Thi
has 1

tive a.
his/her emotional life. taking notes on a paper.

Duration: approximately 1 4 hour (depending on the number of participants).
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Sworksheet 1%

Jov Sadness . . .
Could you tell me about a positive and negative event you experienced during your childhocd?

When did it happen? What do you remember? What did you feel and why were you happy? {If
the person talks about happiness}

Happiness Solitude Calm

Solidarity Fun Anger

93 Photographs were taken by BEST, Austria: Karin Kronika, Austria and Silvana Greco, Traly.
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Could you tell me about a positive and negative event you experienced recently in your everyd
3 ay

lif=? When did it happen? What do you remember? What did you feel and why were you happys
(if the person tells about happiness) o

Could you tell me about a pesitive and negative event you experienced in vour working life?
- - = )

When did it happen? What do you remember? What did you feel? Why did you feel so good?

good?
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Second Generation Migrants and entrance into the labour market: opportunities

and risks
(by Silvana Greco)

Introduction

In this part of the multilingual training guide we will focus on four main theoretical approaches
which explain the socio-economic integration into the labour market of second generation mi-
spants, drawning on the sociological literature. [n the first section we analyze the human capital
;laeory by explaining the entrance into the labour market. In the second section we describe “seg-
mented assimilation theory”. In the third section we discuss the discrimination theory based on
the racial discrimination in the labour market carried out by employers towards second genera-
sion migrants. In the fourth section, we will describe the transnational approach to integration
into the labour market.” In the fifth section we describe one assignment entitled “creative self-
preseptation’ for trainers and teachers, whe work with SGM. in order to enhance self-esteem
and self-confidence among the children of "immigranis’ in order to Improve their chances in the

labour market.
Human capital theory

This theoretical perspective based on the economic literature argues for the importance of the
acquisition of human capital in order to enter the labour market. From this theoretical perspec-
tive, the explanation as to why second generation migrants are able to reach high occupational
positions or remain trapped in lower occupational positions is their human capital. The higher
the human capital in terms of formal educaticnal qualifications and educational performance,
the higher the probability of reaching upper positicns in the occupational hierarchy. The lower
the human capital in terms of formal educational qualifications and educational performance,
the higher the risk of being trapped in the lower and less well-paid jobs.

According to recent literature in many European countries SGM are more likely than their
indigenous counterparts to choose vocational xaining institutes over upper secondary scheol
{lyceum). The consequence is that a fower percentage of second generation migrants will con-
tinue their studies at University.

This theoretical approach has been strongly criticized. One critique argues that educational at-
tainment is not only a matter of individual capacity. It is also strongly influenced by the school
system and by educational policies in a particular socio-economic context. A second critique has

%4 Greco, S. (2011}, *Seconde generazioni: il passaggio dalla scuola al mercato det lavore tra opportunita e rischi™. Torking poper.
Universita degli Studi &i Milano, Milano, pp. 1-21.
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